





Abstract 

The objective of this thesis is to examine the state of LGBTQ+ thematisation in 

Swiss primary schools. For this endeavour, the first step was to understand 

relevant secondary sources and create a literature review. Subsequently, 

primary research was conducted using a human-centred approach by 

interviewing experts and conducting an online survey as well as field 

observations. The results of the research demonstrated (among other things) 

that 42% of surveyed teachers had not discussed LGBTQ+ topics in their 

classrooms and that 58% had discussed these topics in relation to sex 

education, bullying prevention or when students requested information. 

Educators do not thematise queer topics in their classrooms because of their 

students’ age, topic relevancy and lack of time. After concluding the primary 

research phase, co-design sessions with 15 teachers were hosted to develop an 

intervention, which has aimed to improve LGBTQ+ primary school education 

and comply with established design principles from primary and secondary 

research. Three concepts were developed, from which the concept of a teaching 

unit presented itself as the most suitable intervention. 
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List of Abbreviations 

LGBTQ+   English acronym referring to Lesbian, Gay, Bisexual,   

   Transgender, Queer, other sexualities and genders. 

NMG    School subject “Natur, Mensch, Gesellschaft” which   

   translates into nature, humans, society. 

SC    Scenario participant 

CP    Concept participant 

DP    Draft participant 

XY    Placeholder to anonymise information about participants. 
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Foreword 
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I never gained familiarity with them. Thus, gay and lesbian "lifestyles" seemed 

strange to me. This unfamiliarity not only affected me but my peers as well. 

They associated being gay with something negative and used the phrase "that's 

so gay" to indicate when something was negative. 

Consequently, this delayed my realisation and acceptance of belonging to the 

LGBTQ+ community. In my opinion, this could have been avoided or dampened 

by increasing LGBTQ+ inclusion and awareness in primary school so that 

belonging to this community would not have been perceived as unfamiliar, 

strange or negative. After brief research in the problem-finding phase of this 

bachelor thesis, I realised that this problem still exists today.  

Thanks to… 

…Dr. Guillermina Noël for pushing me to go further and challenging me to do 

better. 

…the experts I had the pleasure to interview and learn from. 

…the primary school teachers who invited me into their classrooms. 

…the ideating and testing sessions participants. 

…the teachers who participated in the online survey. 

…Sarah from Scribbr for proof-reading my bachelor thesis.  
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1. Introduction 

1.1 Topic 

LGBTQ+ people and allies have been fighting for equality for a long time so 

queer individuals can live without discrimination and have the same rights as 

heterosexual people. To this day, this fight for equality is still ongoing, for 

example, with marriage equality in Switzerland, to which Swiss citizens will vote 

in September 2021. Moreover, some countries still actively discriminate against 

LGBTQ+ people or even sentence queer people to death (Megarry, 2019). 

Luckily, this is not the case in Switzerland, and queer people are usually safe. 

However, recently there have been many reports about homophobic attacks on 

LGBTQ+ people (Baumgartner & Koponen, 2020; Hiltmann, 2020; Kündig, 2020; 

Püntener & Külahcigil, 2021). This behaviour questions whether these violent 

people have learned about diversity in school or what could have been done to 

prevent it. 

Unfortunately, there is little research in Switzerland about LGBTQ+ education in 

primary or secondary schools. Therefore, it is difficult to determine whether 

children learn about diversity and know that they should not discriminate 

against LGBTQ+ people. The existence of organisations like GLL and ABQ who 

visit schools to talk about queer topics suggests that diversity is indeed taught, 

at least in secondary schools. Additionally, the school curriculum Lehrplan 21 

includes homosexuality as a mandatory topic for secondary schools. 

Nonetheless, It is very unclear how much - or if - children learn about LGBTQ+ 

topics like rainbow families, same-sex love or marriage in primary schools. It 

can be assumed that these topics are spared to be discussed in secondary 

school. To explore this issue, the following research statement has been 

created. 
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1.2 Research Statement 

In this thesis, I aim to explore and understand LGBTQ+ thematisation by 

teachers in primary schools in the canton of Lucerne in Switzerland. The goal is 

to improve or transform this actuality. Furthermore, not discussing LGBTQ+ 

topics is generally defined as omitting information about rainbow families, 

queer love and LGBTQ+ stories, history and topics from the primary school 

education process.  

1.3 Research Questions 

To explore and understand the current situation, the following research 

questions have been established: 

1.3.1 Main Research Question 

What is the current state of LGBTQ+ education in Switzerland and how can a 

human-centred intervention improve it? 

1.3.2 Further Research Questions 

What are the perceptions and attitudes of teachers towards LGBTQ+ topics? 

What barriers prevent teachers from discussing queer topics, and what is 

needed to reduce or eradicate these barriers? 

How do teachers discuss LGBTQ+ topics in their classes? 

1.4 Research Process 

The research process has included primary and secondary research using a 

human-centred approach. Secondary research was conducted in the form of a 

literature review, and primary research includes an online survey, expert 

interviews, field observations and an ethnographic interview. The goal of the 

research process has been to investigate the research questions and gain a 

greater understanding of the overall primary school system. A visualisation of 

the overall system and the problem area within that system can be found in the 

appendix p. 106 - 107.
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1.5 Thesis Design 

1.5.1 Design Methods 

The methods used in this bachelor thesis are inspired by Kumar’s 101 Design 

Methods (2013). Essentially, I adopted the process he presents in the book for 

use in this thesis. Figure 1 visualises the process that Kumar (2013) discusses. 






1.5.2 Scope 

The scope of this bachelor thesis is limited to LGBTQ+ education in primary 

schools. Furthermore, I do not focus on bullying or discrimination of LGBTQ+ 

youth in primary schools. This topic is only briefly mentioned in the literature 

review. Although parents can be part of their children's school experience, I do 

not focus on their relationships and interactions in this paper. Because of the 

limited timeframe of the bachelor thesis, the focus is on primary school 

teachers and how they understand and address representation of LGBTQ+ 

topics in their classrooms.  

Moreover, teachers are a relevant anchor point for research and intervention 

because they are more easily accessible than students or their parents. 

Additionally, they are responsible for what the students learn and significantly 

influence them (Fredriksen & Rhodes, 2004). Therefore, undertaking an 

intervention for teachers affects students too. 
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1.6 Stakeholders 

The stakeholder groups that are part of this thesis’ problem area are as follows 

(Stakeholder Map in appendix p.108): 

- Primary school teachers are responsible for what students learn in school 

and are the main stakeholder group in this bachelor thesis. 

- Primary school students learn about different topics from teachers. 

- Pedagogical schools carry the responsibility of what future educators learn. 

- Government sets curriculum and therefore influences what educators teach. 

- LGBTQ+ organisations help teachers to talk about LGBTQ+ topics. 

1.7 Thesis Overview 

The second chapter presents a review of the literature relevant to the topic. The 

third chapter proceeds with the primary research, including the methodology 

approach. The findings that emerged from primary research are then discussed 

and analysed in the research synthesis, which forms the design principles that 

are the basis for the intervention development in chapter five. After a co-design 

process, a final intervention is proposed and presented in chapter six and 

evaluated in chapter seven. The evaluation includes, among other aspects, the 

value creation and limitations of the proposed intervention. Lastly, chapter 

eight examines the implementation strategy with a roadmap followed by the 

thesis conclusion.  
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2. Literature Review 

2.1 Definition of LGBTQ+ Education 

LGBTQ+ education is defined as talking about queer topics in a school 

environment. These topics can include information about different family 

structures (e.g., rainbow families), personal identity finding, transgender 

information, gender stereotyping, queer love and friendship and sexual 

orientations (e.g., homosexuality, bisexuality, asexuality and others). 

Furthermore, this education can include LGBTQ+ history and stories, coming 

out stories and parents’ experience raising an LGBTQ+ child (ABQ 

Schulprojekt, n.d.). LGBTQ+ stories can include books about same-sex love 

and marriage, such as King & King  (Linda De Haan & Stern Nijland, 2000), or 

stories of protagonists who are gender-nonconforming, as in My Shadow is 

Pink (Stuart, 2021) or Julian is a Mermaid (Love, 2019). Educators use them to 

prevent and discuss discrimination and bullying against LGBTQ+ people 

(DePalma, 2014). Additionally, LGBTQ+ education aims for disruption of the 

heteronormative school environment, including students’ and teachers’ 

attitudes, beliefs and practices; policies such as the curriculum; school 

materials and others. Essentially, such an environment encompasses all 

elements setting heterosexuality as the norm and everything else as 

different (Kosciw, Ph.D. & Diaz, 2008). 

2.2 LGBTQ+ Education in Switzerland 

In Switzerland, limited research has been conducted on how schools – or if 

schools – implement LGBTQ+ education. In a research report, Hofmann, 

Lüthi and Kappler (2019) discuss various sources of information about 

pedagogical LGBTQ+ approaches in the German-speaking part of Switzerland 

and provide contacts from topic-related organisations. Furthermore, they 

emphasise that LGBTQ+ topics are often still missing in the curricula and that 

bias-free information about sexual and gender diversity in Swiss schools is 

rare. Additionally, there is still heteronormativity and deep-rooted social 

hierarchies in assignments, schoolbooks and the language teachers use. The 

official Swiss school curriculum, Lehrplan 21,  frames the competencies that 

the students have to learn very openly and are not specified regarding what 

exact topics need to be addressed. Therefore, it can raise difficulties for 

educators to actively implement LGBTQ+ topics because it is unclear when it 
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needs to be discussed in the curriculum (Hofmann, Lüthi, & Kappler, 2019). 

Weber (2018) published a paper on homophobic behaviour of secondary 

school students living in Aargau, Switzerland, the first publication to report 

on this issue. 

Moreover, there have been a few articles in the media about the state of 

queer education in Swiss schools (Dahinden, 2020; Romy, 2019). In one 

article, Dahinden (2020) includes a statement from a teacher who reports 

that teachers often do not talk about these topics and can skip them if they 

do not wish to discuss them. Romy (2019) writes about the LGBTQ+ school 

organisation ABQ, which visits schools to discuss queer topics. Both of these 

articles focus on the secondary school level. 

Lastly, further research in Switzerland focuses on other LGBTQ+ issues such 

as suicidality (Hochschule Luzern, 2021a; Wang, Häusermann, Wydler, 

Mohler-Kuo, & Weiss, 2012), health (Fischer, 2021; Gesundheitsförderung 

Schweiz, 2017; Hochschule Luzern, 2021b) or general experiences of queer 

people living in Switzerland (Eisner & Hässler, 2019). 

2.3 International LGBTQ+ Education 

Internationally, research has been more extensive. For example, in the 

United States, GLSEN conducts a national school climate survey every two 

years about LGBTQ+ youth and their school experience. The organisation is 

devoted to challenging anti-LGBTQ+ bias because of its effect on students 

and teachers. The survey data is translated into scientific papers, which are 

used to inform education policymakers and the public about respecting and 

building a safer school environment for LGBTQ+ people (GLSEN, 2021). The 

latest report published in 2020 indicates that more efforts must be made to 

ensure a safe and supportive environment for LGBTQ+ people. Additionally, 

the authors provide recommendations for improvements such as supporting 

gay-straight alliance clubs in schools, providing training for school staff and 

eradicating any discrimination against LGBTQ+ students in school policies or 

practices (Kosciw, Clark, Truong, & Zongrone, 2020). Furthermore, Goodhand 

and Brown (2016) report that the inclusion of LGBTQ+ topics, especially in 

elementary school, is still controversial and stigmatised in the US. 
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The United Kingdom provides research about LGBTQ+ education in 

elementary school too. For example, in Northern Ireland, the experiences of 

LGBTQ+ people in primary schools are improving. However, there are still 

barriers, such as society's attitudes and a general lack of progress in schools 

and the curriculum. Additionally, teachers establish other priorities instead of 

exploring LGBTQ+ topics (Bradley-Johnston, 2017). In the UK, relationship 

and sex education guidelines are being updated. They have been 

implemented in England since September 2020 and will be implemented in 

Scotland in September 2021 and in Wales in September 2022. There is no 

implementation plan for Northern Ireland yet. The update includes 

obligatory primary school teaching regarding different family structures, 

which include LGBTQ+ families. This policy change had such a significant 

impact that many religious parents, carers and community members 

protested (UK Department for Education, n.d.; Smoke, 2021). 

In Germany, there was a policy change in 2001 for interdisciplinary teaching 

about sex education. Educators need to include sexual diversity and 

identities and encourage acceptance for LGBTQ+ people. Klocke (2012) 

conducted a study about acceptance of sexual diversity in Berlin schools and 

explored, among other aspects, how educators handle this policy. Only one 

third of the surveyed educators indicated knowledge of this policy's 

existence, while 15% of them knew what it included. This study also suggests 

that teachers who knew about the policy discussed sexual diversity more 

frequently with their students. Nevertheless, many teachers do not talk 

about it because it is not mandatory in their subject-related curriculum 

(Klocke, 2012). 

2.4 School as a Heteronormative System 

As mentioned in the definition of LGBTQ+ education, the disruption of 

heteronormativity is a critical aspect of this topic. Heteronormativity is a social 

hierarchy system that neglects identities and sexual orientations which are 

gender non-conforming and not heterosexual. It includes views, practices 

and politics that benefit and privilege heterosexuality, which is viewed as the 

normative standard in society (Warner, 1991; Gegenfurtner & Gebhardt, 

2017). The system encourages and enforces beliefs and practices about what 

is considered “normal” in daily life (Jackson, 2006; Oswald, Blume & Marks, 

2005 as cited in Toomey, McGuire, & Russell, 2012). 
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Heteronormativity is also part of the school environment in daily interactions 

among students and teachers, practices and policies (Chesir-Teran, 2003, 

cited in Toomey, McGuire, & Russell, 2012). Therefore, school privileges some 

students and marginalises others through heteronormativity (Payne & Smith, 

2012). Furthermore, it is often the origin of hostile actions against students 

who are gender non-conforming or part of the LGBTQ+ community (Toomey, 

McGuire, & Russell, 2012). It affects students' motivation, health and 

academic learning (Gegenfurtner & Gebhardt, 2017). Moreover, the system 

legitimises homophobia by implying that students do not behave according 

to the norm (Forrest 2006, p.119 cited in DePalma & Jennett, 2010). 

Furthermore, the literature has stated that a culture of heteronormativity is 

not only harmful but can also be deadly for LGBTQ+ students (Goodhand & 

Brown, 2016; Bouris, Everett, Heath, Elsaesser, & Neilands, 2016). According 

to DePalma and Jennett (2010), education is responsible for transforming 

and eradicating these deep-rooted prejudices in the personal and 

institutional environment. Additionally, Sherwin and Jennings (2006) suggest 

that educators need to understand the heteronormative culture in schools 

and its effects on LGBTQ+ youth; otherwise, queer people will be at risk of 

violence. 

Literature has not only defined what heteronormativity is but has also 

recommended actions on how to overcome it. For example, DePalma and 

Jennett (2010, p.15) emphasise the importance of  “purposefully promoting 

equality of LGBTQ+ people, celebrate diversity and challenge inequities” in 

their paper. They also suggest that for the system and social structure to 

change, the problem of homo- and transphobic behaviour must be examined 

from a broader perspective than preventing single cases of violent 

behaviour. Furthermore, they suggest working on queer topics that are not 

discussed and silenced so that heteronormativity can be challenged 

successfully (DePalma & Jennett, 2010). Other authors have stated that being 

silent about LGBTQ+ topics maintains the dominant heteronormative norms, 

attitudes and practices in the school environment (Lozier & Beckman, 2012 

as cited in Steck & Perry, 2017). Kosciw and Diaz (2008, p. 116-117) identify 

six areas for change to improve the school environment, which are as 

follows: 
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1. Legislation 

2. Anti-bullying policies 

3. Bullying and harassment training for educators 

4. Diversity training for educators 

5. Support LGBTQ+ student clubs 

6. Assurance of access to appropriate and accurate information about LGBTQ+ 

topics 

2.5 Teachers 

Regarding LGBTQ+ education, abundant literature has suggested that 

teachers are not informed enough to teach about the issues (DePalma & 

Jennett, 2010; Meyer EJ, 2010 as cited in Goodhand & Brown, 2016; Rondahl, 

2010 as cited in Enson, 2015; Swanson & Gettinger, 2016). In a study 

conducted by Swanson and Gettinger (2016), it emerged that “lack of 

training/skills” is the most frequent difficulty educators face when teaching 

about LGBTQ+ topics (87.4% of asked participants, n=98). Regardless of 

training and skills, teachers face other difficulties, for example, fear of 

critique from parents and administrators, a non-inclusive curriculum and 

their own attitudes and beliefs (Meyer EJ, 2010 as cited in Goodhand & 

Brown, 2016). Even though teachers should challenge gender assumptions 

and know that labels can hurt children (Goodhand & Brown, 2016), they 

often do not recognise these heteronormative patterns (Kosciw JG, Diaz EM, 

2008 as cited in Goodhand & Brown, 2016). Furthermore, some authors have 

indicated that educators generally receive little preparation in pedagogical 

school to teach about LGBTQ+ topics (Anagnostopoulos et al., 2009, Payne & 

Smith, 2011 as cited in Steck & Perry, 2017). If teachers eventually discuss 

queer topics, they will create more acceptance among the students 

(Kuvalanka, Goldberg & Oswald, 2013 as cited in Rodrigues, 2017). 

2.6 Students 

Students spend much of their childhood and early adulthood in schools. It 

becomes a source for building relationships and participating in 

interpersonal activities (Fredriksen & Rhodes, 2004). The following sections 

discuss different student-related aspects, which are related to LGBTQ+ 

education in primary schools. 
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2.6.1 Age 

The student's age is a determinant for educators to not teach about LGBTQ+ 

topics. Many teachers perceive these topics as inappropriate for elementary 

level students and therefore never mention them (Meyer, 2010 as cited in 

Goodhand & Brown, 2016). This aspect is rooted in the misconception that 

homo- and bisexuality is limited to sexual activities and assumes that 

primary school is an asexual environment (DePalma & Atkinson, 2009; 

DePalma & Jennett, 2010; Goodhand & Brown, 2016). Carlile (2019) states, 

"there is a confusion between sexual activities and sexual orientation, which 

is an element of everyone's identity." Furthermore, a study in the UK 

revealed that lesbian participants were aware of their sexuality from age six 

to 12, which is the age range of a primary school student (YWCA England and 

Wales 2006 as cited in DePalma & Jennett, 2010). 

Moreover, the literature has suggested that teaching about LGBTQ+ topics 

can never start too early (DePalma & Jennett, 2010; Goodhand & Brown, 

2016). Students in primary school are more able to discuss these topics than 

commonly assumed (Hackman, 2002, Barozzi & Ojeda, 2014 as cited in 

Carlile, 2019). Additionally, Klocke (2012) emphasises that it is easier to teach 

children about these topics in a self-evident way rather than changing deep-

rooted prejudices later when they are teenagers or young adults. 

2.6.2 Family 

Due to the scope of this thesis, the aspect of family is not closely examined in 

this problem area. However, it is essential to mention that parents, 

caretakers and guardians can block a child’s visit to LGBTQ+ classes, which is 

commonly rooted in the fear that their child would turn gay or lesbian or 

change their gender identity (Gegenfurtner & Gebhardt, 2017). 

2.7. Student-Teacher Relationship 

Teachers have an essential role in the lives of their students. They affect how 

the students connect to the school and their motivation, academic 

performance and overall social well-being. Furthermore, students judge each 

other based on how their peers interact with the teacher. Based on their 

perception of the teacher's behaviour, they will either reject or accept the 

student (Fredriksen & Rhodes, 2004). Therefore, teachers need to create a 

diverse classroom, intervene in instances of discrimination and support all 

Tim Meier LGBTQ+ Education 19



students. If this is accomplished, harassment and bullying will decrease, 

negative attitudes will change and diversity can flourish (Klocke, 2012). 

However, DePalma and Jennett (2010) state that teachers can often be 

unsure how or if they should tackle homophobic behaviour. This uncertainty 

must be overcome because a teacher's support for students is crucial in a 

discriminatory school environment (Craig & Smith, 2014, Murdock & Bolch, 

2005 as cited in Swanson & Gettinger, 2016). 

2.8 Homo-, Bi- and Transphobic Bullying  

Literature has suggested that people can assume homophobia is not 

relevant for the primary school level because the students have not yet 

gained awareness of sexuality (DePalma & Jennett, 2010). However, students 

use the terms “gay” or “faggot” so often that these two words belong to the 

most frequently used curse words in German schools (Klocke, 2012). Klocke 

(2012) indicates that students collaboratively use these terms as curse words, 

especially in the sixth grade. Weber’s (2018) study in Swiss secondary schools 

revealed that students also frequently use homophobic language carelessly. 

Students employ anti-LGBTQ+ slurs to ensure their status in the social 

hierarchy and position others who are gender non-conforming at a lower 

level in this perceived hierarchy (McInnes & Couch, 2004, p.435-436; Payne & 

Smith, 2012). Additionally, other authors have stated that this negative 

behaviour among students does not just affect LGBTQ+ people but also self-

identified heterosexual and cisgender students because they can also 

become victims of LGBTQ+ bullying (Stonewall 2017 as cited in Carlile, 2019; 

DePalma & Jennett, 2010).  

The effects of bullying include the following: social isolation, compensation 

through drug and alcohol consumption, symptoms of depression, suicidal 

thoughts and even suicide attempts (Gegenfurtner & Gebhardt, 2017). 

Bullying can decrease academic achievements and aspirations. Moreover, 

bullied students are more likely to skip school (Kosciw, Palmer, Kull, & 

Greytak, 2013 as cited in Swanson & Gettinger, 2016). They can also develop 

negative associations and attitudes towards school (Swearer, Turner, Givens, 

& Pollack, 2008 as cited in Swanson & Gettinger, 2016). Lastly, the effects of 

bullying are not only temporary and can impact victims into adulthood 

(Goodhand & Brown, 2016). 
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Schools handle the problem of bullying by actively intervening or establishing 

anti-bullying policies and bullying prevention interventions. These anti-

bullying policies implemented by schools can establish a solid base for a 

nondiscriminatory and safe school environment for LGBTQ+ and other 

students (Russell & McGuire, 2008 as cited in Swanson & Gettinger, 2016). 

However, the school measures these actions by the frequency of reported 

bullying incidents, offering educators the misconception that the actions 

have been successful. In reality, students may be scared or not ready to 

report being bullied. Moreover, these actions focus on individuals rather 

than the whole system of social hierarchies among students (Payne & Smith, 

2012). Payne and Smith (2012) further indicate that these actions are tools 

for minimising behaviour on a surface level and not interventions for a 

widespread, systematic problem. Schools should be questioning why the 

same group of people is more likely to be repeatedly targeted. 

2.9 Sex Education 

Klocke (2012) discusses the idea that heterosexuality is the norm and is 

therefore not limited to sexual topics, whereas LGBTQ+ sexualities and 

identities are often only addressed in sex education classes. This limitation 

can either pathologise (Formby, 2015 as cited in Carlile, 2019) or sexualise 

(DePalma & Jennett, 2010) perceptions and attitudes towards queer people 

and maintains stigma (Kuvalanka, Leslie and Radina, 2013 as cited in Carlile, 

2019). Limiting queer topics to sex education classes often leaves out other 

important sides of being queer, such as identity, friendship, culture and 

family (Carlile, 2019). Showcasing these sides of the LGBTQ+ community 

could help decrease sexualisation, enforce a more realistic association and 

reflect queer people more accurately. Finally, it can increase the overall 

acceptance of LGBTQ+ people and topics as a whole (Klocke, 2012). 

2.10 Barriers for LGBTQ+ Education 

2.5.1 Religion 

If a person tends to be more religious, they are more likely to not accept 

LGBTQ+ identities, sexualities, topics and other elements (Gegenfurtner & 

Gebhardt, 2017). Nevertheless, it is important to state that many religious 

groups support LGBTQ+ people and topics. However, these considered and 

reasonable viewpoints are often overshadowed by extremists and 
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fundamentalists who carry loud voices (DePalma & Jennett, 2010). In a school 

environment, fundamentalists religious groups from any religion can become 

a hindering factor in teaching about LGBTQ+ topics (DePalma and Atkinson 

2009; Smoke, 2021; UK Department for Education, n.d.). Furthermore, 

DePalma and Jennett (2010) suggest that religion is also used to justify 

prejudices strategically or unconsciously. 

2.5.2 Politics 

According to Gegenfurtner and Gebhardt (2017), anything differentiating 

from heteronormative ideals is generally associated negatively by 

conservative parties and politicians (Gegenfurtner & Gebhardt, 2017). In 

Bern, Switzerland, conservative politicians recently tried to stop the LGBTQ+ 

organisation ABQ from visiting schools and teaching about queer topics. 

They implied that these teachings would confuse the children, raising doubts 

regarding their identities and sexual orientation (Kanton Bern, 2020). 

2.5.3 Dense Curriculum 

Klocke (2012) discusses the common belief of teachers that their timetable 

and curriculum is too dense to include LGBTQ+ topics. Furthermore, he 

suggests that discussing queer topics does not necessarily require extra time 

and can naturally be implemented into various classes. Moreover, LGBTQ+ 

people can be presented without explicitly discussing sexuality (Hofmann, 

Lüthi, & Kappler, 2019; Klocke, 2012). 

2.11 LGBTQ+ Education Implementation 

The literature has not only discussed the problems and challenges of 

LGBTQ+ education but also solutions, interventions and implementation 

plans. For example, Payne and Smith (2012) indicate that schools must 

consider a broad view and work towards cultural change while still 

maintaining bullying and discrimination interventions. When schools 

successfully instigate this change, LGBTQ+ students will be fully included in 

the school environment. Furthermore, the school's curriculum, policies and 

practices must be inclusive and diverse to fully include everyone 

(Loutzenheiser & Macintosh, 2004, Rofes, 1995 as cited in Toomey, McGuire, 

& Russell, 2012). 
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Steck and Perry (2017) developed the following five focuses for effective 

school policies as gathered from various sources (Macgillivray, 2004; 

Ouellette, 1996; Peter, Tasker, & Horn, 2016; Quinlivan & Town, 1999): 

1. Immediate intervention in cases of mental and physical abuse 

2. Inclusion of LGBTQ+ topics in the curriculum 

3. Accommodation of school activities that spread awareness and 

increase acceptance of diversity 

4. Provision of needed information to LGBTQ+ students  

5. Establishment of safe spaces and assertion of support from all 

educators 

Besides curriculum and policy changes, the literature has also suggested 

using books. In the "No Outsiders" project (2006–2008), teachers could 

choose from a list of 27 diverse queer books and present them to their 

students. In DePalma's (2014) paper, she summarises the teachers' 

reflections on these various books so that other educators could gain a sense 

of implementing queer literature in a primary school setting. She further 

suggests use of LGBTQ+ books for school plays or other activities to spark 

conversations with students while simultaneously challenging the 

heteronormative school system. Overall, queer books positively impacted the 

"No Outsiders" project and teachers reported interested students and 

successful discussions in raising awareness for the topics (DePalma & 

Atkinson, 2009). 
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3. Primary Research 

“The context – the circumstances and events in a situation in which 

something happens – has numerous components that we must understand.” 

- Vijay Kumar, 2013     

As Kumar (2013) states, it is important to understand a system as a whole 

and the context in which it is situated. Moreover, the context includes 

stakeholders who have specific expectations and intentions for the system. 

To understand and gain an overview of the system of LGBTQ+ education in 

Switzerland, different methods, which are described in Table 1, were 

selected. Lastly, all participants of the primary research process have been 

anonymised. 

Various findings emerged throughout the primary research and were 

clustered into the following themes: 

 

 I. Teachers’ reluctance, knowledge and perception of LGBTQ+ topics   

 II. The role of the official curriculum: Lehrplan 21  

 III. Students’ age as a factor for LGBTQ+ thematisation in primary schools  

 IV. Approaches for discussing LGBTQ+ topics in primary schools  
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3.1 Methodology Approach 

Table 1 describes the goals, tools and roles of all used research methods. As 

mentioned in the thesis design chapter (see p. 11), these methods are 

adapted from 101 Design Methods by Kumar (2013). 



Method Goals Tools and Roles

Expert Interview 

Adapted from Kumar (2013, p.82-83):  

“Subject Matter Experts Interview”

• Gain a greater understanding and 

overview of the LGBTQ+ education 

system in Switzerland. 

• Gain new perspectives. 

• Detect possible developments in the 

field. 

• Detect social connections in the field. 

• Possibly find other literature relating 

to the topic.

• Online meeting tool (Zoom) 

• Catalogue of questions, which includes 

various question forms to lead the 

interviewees in a topic-related 

direction  

• Questions that provide structure to 

the interviews without limiting them 

(semi-structured) 

• Notepad 

• Audio recording tool (iPhone: “Voice 

Memos” app)

Ethnographic Interview 

Adapted from Kumar (2013, p.110-111):  

“Ethnographic Interview”

• Understand students’ knowledge 

about the topic. 

• Learn about their attitude towards 

LGBTQ+ topics. 

• Gain insight into daily school 

activities, practices and systems.

• Catalogue of questions relating to the 

school experience 

• Questions that provide a structure to 

the interviews without limiting them 

(semi-structured) 

• Notepad 

• Audio recording tool (iPhone: “Voice 

Memos” app)

Online Survey 

Adapted from Kumar (2013, p.98-99):  

“Research Planning Survey”

• Gain an understanding of the current 

state of teachers’ attitudes, 

behaviours and practices with 

LGBTQ+ education. 

• Detect implementation efforts and 

how they are achieved. 

• Understand barriers and difficulties 

that teachers have regarding the 

topic.

• Online survey tool (Google Forms) 

• Data capture tool (Google Sheets)

Field Observation 

Adapted from Kumar (2013, p.106-107):  

“Field Visit”

• Additional information to define 

design principles. 

• Capture evidence in a real-life 

scenario. 

• Identify teacher’s and students’ 

activities and behaviours. 

• Gain practical findings which are not 

covered by secondary research.

• Field protocol 

• Time management and schedule 

• Notes about predetermined aspects to 

observe 

• Photographs that are captured with 

permission 

• Observations that are captured via 

photographs, quotes, sketches and 

notes
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3.2 Expert Interviews 

Five experts were questioned in semi-structured interviews. Two are 

members of LGBTQ+ organisations who visit schools to discuss LGBTQ+ 

topics. The third and fourth experts are tutors from a pedagogical school 

who teach future educators about diversity and sex education. The final 

interviewee is an expert in various queer topics who has published several 

studies about LGBTQ+ issues. The interviews occurred between 24 February 

and 6 April 2021, each as an online meeting (Zoom) with a timeframe of 40 to 

60 minutes per interview. Furthermore, the experts were asked 

approximately 10 to 13 open questions each, and the interview language was 

in Swiss German. Therefore, the evidence that emerged from the interviews’ 

quotes are translations from Swiss German (see appendix, p.110: Interview 

Summaries ). Figure 2 presents the five experts sorted into three categories. 
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3.2.1 LGBTQ+ Organisation Expert 1 

This expert was chosen for an interview because he is a member of a well-

known Swiss LGBTQ+ organisation that visits schools and teaches about 

LGBTQ+ topics. Additionally, he was interviewed by several newspapers about 

the topic of LGBTQ+ education and is a journalist himself. For the first expert 

conversation, the following interview objects were defined:


Evidence: 


"It would be good to have more information and school materials for teachers."  

"Sometimes, you can tell that teachers are not up to date with LGBTQ+ topics." 

"School materials could be more inclusive of mirroring the current society." 

"The Lehrplan 21 is not suggesting how the teachers have to educate it and is very 

open. Moreover, there is not much educational material about it, and the teachers 

have to source it themselves. I think that the canton could prescribe more precisely 

what needs to be looked at and provide according materials." 

"Teachers are often not trained properly, which is why we get invited to the 

pedagogical school in XY every year to talk to teachers in training about these topics 

so that they become better informed." 

Findings allocated to overarching research themes: 


  I.    Teachers need more information and school materials.  

  I.   There is an effort towards improving training for becoming teachers on LGBTQ+ topics.  

 II.   The school curriculum Lehrplan 21 offers space for interpretation and is very open.  

 IV.  School materials must be adapted to current-day society.  
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Interview Objectives 

• Gain an initial overview of the status quo of Swiss LGBTQ+ education. 

• Understand the process of LGBTQ+ organisations visiting schools. 

• Learn about the students’ reactions, behaviours and attitudes about the topic 

• Detect possible barriers that the organisation face. 

• Be aware of possible problems or gaps in the system.

24 February 2021 
40 Minutes



3.2.2 LGBTQ+ Organisation Expert 2 

The second expert is a well-known Swiss LGBTQ+ organisation member who 

visits schools to teach about LGBTQ+ topics. Furthermore, she is very active in 

the community and is part of a major LGBTQ+ project, which launches in May 

2021. A newspaper has also interviewed her about LGBTQ+ education in 

Switzerland.


Evidence: 

“Sometimes we had to explicitly tell the teachers that it is not their opportunity to 

ask questions . . . you realise that the teachers are often on the same level as their 

students.” 

“It should be implemented very normally . . . reading a youth or children’s book 

where there are two princesses instead of a prince and a princess.” 

“Generally, it should be talked about very early so that when they eventually 

experience it and figure out who they are that they are prepared and know what 

it is about.” 

“Teachers can indeed be interested in the topic but fear that they cannot teach 

about it authentically. It impacts students when we share our personal stories 

(coming outs) and creates emotional accessibility, which is different when talking 

about that topic in a theoretical way.” 

Findings allocated to overarching research themes: 

 

I. Teachers must be more informed and gain confidence to discuss LGBTQ+ topics. 

I. Teachers can be worried about teaching in an authentic way regarding LGBTQ+ topics. 

III. The topics can be addressed early. 

IV. LGBTQ+ topics should naturally flow into teachings, for example through use of queer books. 
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Interview Objectives 

• Gain an understanding of the status quo of Swiss LGBTQ+ education. 

• Understand the process of LGBTQ+ organisations visiting schools. 

• Learn about the teachers’ reaction, behaviour and attitudes about the topic. 

• Learn about their experience gained from visits to schools. 

• Be aware of possible problems or gaps in the system.

30 March 2021 
40 Minutes



3.2.3 Pedagogical School Expert 1 

This expert is a tutor in a pedagogical school who teaches (among other 

topics) sex education. She teaches future educators about kindergarten and 

primary school levels. Furthermore, she has experience as a teacher herself 

and has studied psychology.


Evidence: 

“The impulse needs to come from the teachers to find sources, but like other 

topics, it is dependent on the teacher and how much attention they give to them.” 

“Not every teacher feels comfortable teaching every subject. Therefore, we teach 

educators to only teach about things that they are trusted with and feel 

comfortable so that they do not transfer this uncomfortable feeling to their 

students . . . that is why it is excellent that there are experts for these topics.” 

“Implemented not as a topic but as an area of a variety that belongs to daily life.” 

“Regardless of the level of education, whether it is first grade or sixth grade, 

teachers should include diversity in their material, stories or books.” 

“It is a competencies-oriented curriculum and not a content-oriented curriculum. 

For example, in NMG (Natur Mensch Gesellschaft), when talking about the 

habitats of animals, there is no specification about what animals in what habitats 

need to be talked about, so it is always up to the teachers to choose the concrete 

content.” 

“Children sense the difference between males and females very early on. They can 

then sort what are typical female or male attributes and usually know before they 

enter the school system what gender they have.” 
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Interview Objectives 

• Gain an understanding of what future educators learn 

• Learn about current sex education teachings. 

• Understand the tools and materials that teachers have access to. 

• Learn about the primary school environment. 

• Be aware of possible problems or gaps in the system.

31 March 2021 
55 Minutes



Findings allocated to overarching research themes: 

I. It is each teacher’s responsibility to source information, experts and 

materials to discuss LGBTQ+ topics. 

II. Because of the competencies-oriented curriculum, it is up to the 

teachers to actively choose content related to LGBTQ+ topics. 

III. Diversity should be taught at any school level. 

III. Children explore their identity at a young age. 

IV. There should be implementation of LGBTQ+ topics in context 
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3.2.4 Pedagogical School Expert 2 

The second pedagogical school expert has a general focus on school and 

diversity and has a background in ethnology.


Evidence: 

“Teachers do not have to be informed about every topic but should know where to 

go to get the necessary competencies.” 

“These workshops (school visits from LGBTQ+ organisations) are situational 

teachings, but when everything is still kept the same in the system (e.g., school 

books and so on), it will always be an exception.” 

“You can talk about it very early in telling varying stories and making varying 

examples when making an assignment . . . but overall, I would say that it is still in 

a corner and not in the mainstream.” (talking about diversity thematisation) 

“Heteronormativity is the norm that is shown in many different ways in a school.” 

Findings allocated to overarching research themes: 

 

I. Teachers need to be able to source information about the topic. 

III. Diversity can be taught at a young age. 

IV. Heteronormativity can be challenged, for example, by changing school books. 
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Interview Objectives 

• Gain an understanding of what future educators learn. 

• Understand what future teachers learn about diversity. 

• Learn about the primary school environment. 

• Be aware of possible problems or gaps in the system.

31 March 2021 
55 Minutes



3.2.5 LGBTQ+ Expert 

The final interviewee is an expert in various LGBTQ+ topics. He has published 

scientific papers and is currently working on his PhD dissertation. Furthermore, 

he has also established a well-known Swiss LGBTQ+ organisation. 


Evidence: 

“There is a need for information about homosexuality.” 

“Even if a teacher is interested and has a positive attitude towards LGBTQ+ topics, 

that does not necessarily mean that they are informed enough to teach about it.” 

“You can explicitly talk about it or let it flow in naturally, for example, talking 

about homosexuality in history class.” 

“You can easily start with toddlers with different children’s books.” 

“It needs to be looked at interdisciplinarily and not just by social workers, head of 

schools or teachers but by anyone in the school.” 

“It cannot be said that one intervention can be done and then the change 

happens. It needs to happen from early on, in my opinion from primary school 

level or even earlier.” 

Findings allocated to overarching research themes: 

 
I. More information about homosexuality is needed. 

I. There can be a discrepancy between the attitude and the behaviour that 

a teacher showcases. 

III. Thematisation needs to happen from early on. 

IV. LGBTQ+ topics should naturally flow into teachings. 

IV. Children’s books can be used to start discussing the LGBTQ+ topic. 

IV. The topic must be thematised in an interdisciplinary manner. 
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Interview Objectives 

• Talk about the conducted study by the interviewee. 

• Learn about scientific approaches to LGBTQ+ topics. 

• Learn his experience in conducting a study in the Swiss education system. 

• Be aware of possible problems or gaps in the system.

6 April 2021 
55 Minutes



3.3 Ethnographic Interview 

3.3.1 Primary School Students 

Two primary school students were questioned in an ethnographic interview. 

One student (12 years) is in sixth grade and soon to enter secondary school. 

The other student (9 years) is in third grade. The interview occurred in 

person on 14 March 2021 and lasted about 40 minutes. Ten questions were 

asked, and the interview language was Swiss German. Therefore, all the 

evidence from the interview’s quotes is translated from Swiss German.


Evidence - Sixth Grade Student: 

“If someone hugs a girl, others will say that they are lesbians.” 

“If some people say to a person that they are gay, the person often hears that for 

weeks.” 

“In sixth grade, it is talked about but not really in fifth grade” (Talking about sex 

education)  

Evidence - Third Grade Student: 

“When there was no Corona, we would make piggyback duels and some people 

would call us lesbians.”  

“My teacher did not talk about anything regarding that topic.” 
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Interview Objectives 

• Learn about primary school dynamics from a student’s viewpoint. 

• Gain insights into daily school activities, practices and systems. 

• Learn about the students’ reaction, behaviour and attitude towards the topic. 

• Understand their level of knowledge and capability to understand the topic. 

• Detect potential gaps for intervention possibilities.

14 March 2021 
40 Minutes



Findings allocated to overarching research themes: 

 

III. LGBTQ+ terms are brought up in peer interactions. 

IV. Students hear about LGBTQ+ topics in sex education class. 

IV. The teacher did not thematise the topics even though the students are 

aware of them. 
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3.4 Online Survey 
 

An online survey for primary teachers was distributed in the canton of 

Lucerne in Switzerland from 18 March 2021 to 14 April 2021. The survey 

received 270 responses, of which 255 were relevant to the research 

questions. Not relevant answers included submissions from secondary 

school teachers, kindergarten teachers and submission duplicates. The 

survey consisted of 20 questions in German, including the opportunity to 

share thoughts or comments at the end. These 20 questions were divided 

into five sections: personal information, professional information, LGBTQ+ 

topic, teacher’s participation in the bachelor thesis and thoughts and 

comments at the end. The participants were also invited to leave their 

contact information so that the author could contact them for more 

information or include them in the process of the bachelor thesis. Around 50 

participants provided their contact information. The original survey form and 

the online survey data can be found in the appendix, p. 112 - 119. 
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Survey Objectives 

• Gain a quantitative overview of LGBTQ+ thematisation from primary school teachers. 

• Understand barriers and difficulties teachers have when thematising LGBTQ+ topics. 

• Detect implementation efforts and how they are accomplished. 

• Learn about teachers’ thoughts and comments about the topic. 

• Detect potential gaps for intervention possibilities.



3.4.1 Participants 

Figure 3 presents the demographics of the online survey participants. It 

reveals their ages, sexual orientations, gender identities and professions. 

Most participants are female, class teachers and heterosexual. Furthermore, 

the participants’ ages are more or less balanced with a few more participants 

in the age range from 24 to 30. 

 

Tim Meier LGBTQ+ Education 37

Participants

84.7%: Female

14.9%: Male

0.4%: Non- Binary

1.

2.

3.

Age

A
m
ou
nt

Age average: 37.9y

91.0%: Heterosexual
3.1%: Bisexual

3.5%: Homosexual 2.4%: Pass question

1.

2.

3.

4.

19.3%: Subject teacher

68.5%: Class teacher

5.1%: Head of school

7.1%: Other educators

1.

2.

3.

4.

Fig.3 Online Survey Participants



3.4.2 Teachers Not Discussing LGBTQ+ Topics 

Figure 4 presents the most interesting data that emerged from the online 

survey. It ranks the reasons why teachers do not talk about LGBTQ+ topics with 

their students. Furthermore, the first two reasons include which primary school 

levels are affected and to what percentage. The third, fourth and fifth reason do 

not include percentages of primary school levels because they would not 

necessarily contribute to the overall findings. 



Evidence: 

Findings: 

Forty-two percent of participants (107 teachers) indicated that they have not 
discussed LGBTQ+ topics in the classroom. Participants were asked why they 
did not discuss these topics. They could choose from pre-existing answers or 
add their own and could choose multiple answers. With 37.4% of participants 
(40 teachers), the age of the students was the determinant most chosen for 
not thematising these topics. Notably, 10.5% (4 teachers) were teachers from 
fifth and sixth grade, where the topic is usually discussed within sex 
education classes. Other reasons for omitting the thematisation are as 
follow: 29.9% (32 teachers) chose relevancy, and 27.1% (29 teachers) chose 
the teacher’s perception of a lack of time. It can be assumed that there is a 
correlation between student age and the relevancy category. Teachers may 
perceive the topics as not relevant because of students’ young age. However, 
it must be stated that the category of relevancy cannot be pinpointed to one 
specific cause and thus leaves room for interpretation. Additionally, 11.2% of 
participants (12 teachers) indicated that they are not informed enough and  
7.5% (8 teachers) do not believe that LGBTQ+ topics are part of the 
curriculum. 
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Fig.4 Teachers not Talking about LGBTQ+ Topics



Findings allocated to overarching research themes: 

 

I. Teachers can perceive that they do not have enough time to address LGBTQ+ topics. 

I. Some teachers are not informed enough. 

II. Some teachers think that LGBTQ+ topics are not part of the curriculum. 

III. Teachers may perceive that their students are too young for LGBTQ+ topics. 

3.4.2 Teachers Discussing LGBTQ+ Topics 

Figure 5 shows the reasons for teachers to talk about LGBTQ+ topics. The 

different reasons are ranked according to what has been said the most. 

Furthermore, the percentages of the primary school levels attached to the 

different reasons indicate where it has been thematised the most. 

 

Evidence: 

Findings: 

Fifty-eight percent of participants (148 teachers) indicated that they have 

discussed LGBTQ+ topics with their students. Participants were asked how 

they discussed these topics. They were able to choose from pre-existing 

answers or add their own and could choose multiple answers. As expected, 

more than half of all teachers – that is, 50.7% (75 teachers) – discussed these 

topics in sex education classes. Of these, almost 80% (79.7%, 60 teachers) 

teach fifth and sixth grade. Furthermore, 49.3% (73 teachers) identified 

bullying prevention and 47.3% (70 teachers) identified student demand as 

reasons to incorporate thematisation in their classrooms. Notably, students 

from all primary school levels requested discussion of LGBTQ+ topics, as 
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58% of surveyed primary school teachers 
indicated that they have talked about 
LGBTQ+ topics with their students

50.7%: Sex education 
classes

49.3%: Bullying prevention
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18.8%: 1st & 2nd grade
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38.6%: 3rd & 4th grade
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43.7%: 3rd & 4th grade
37.5%: 5th & 6th grade

 

Fig.5 Teachers Discussing LGBTQ+ Topics



seen by the balanced percentages in the primary school levels increasing 

more towards the fifth and sixth grade. Additionally, 27.7% (41 teachers) 

indicated that they discussed LGBTQ+ topics with their students because of 

their interest. As observed through the percentages related to different 

grades, teacher interest increases from first to sixth grade. Other reasons for 

LGBTQ+ thematisation are bullying aftercare – 16.2% (24 teachers) – and 

students’ negative usage of LGBTQ+ terms – 11.5% (17 teachers). 

Findings allocated to overarching research themes: 

I. Fifth- and sixth-grade teachers discuss this topic more because of their 

interest when compared with first- and second-grade teachers. 

III. The topic is less thematised in first and second grade. 

III. Students in all six primary school levels have asked their teacher about 

the topic. 

IV. Teachers mainly discuss LGBTQ+ topics in sex education class or for 

bullying prevention reasons. 
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3.4.3 Used Materials 

The following Figure 6 presents what materials teachers used when talking 

about LGBTQ+ topics. The materials are ranked according to what has been 

used the most. Additionally, some participants named specific sources, which 

are also included in the figure. 

Evidence: 

Findings: 

If participants indicated they have discussed LGBTQ+ topics in primary 

school, the follow-up question was regarding how they accomplished this, 

meaning what materials they used. This question was open with no pre-

existing answers. Participants were asked to write what they used and add, if 

possible, the name of the resource. Among participants, 37.8% (56 teachers) 

indicated that they have used their knowledge or indicated that they have 

used no resources. The second most written answer – 22.3% (33 teachers) – 

was the use of various children's books. Furthermore, participants used 

websites, schoolbooks, organisations and experts to thematise LGBTQ+ 

topics. 

 

Findings allocated to overarching research themes: 

IV. Teachers mostly use their knowledge to discuss LGBTQ+ topics. 

IV. Teachers use children's books to thematise LGBTQ+ topics. 

IV. Teachers use websites to thematise LGBTQ+ topics. 

IV. Teachers thematise LGBTQ+ topics with the help of organisations and 
experts. 

IV. Teachers use schoolbooks to thematise LGBTQ+ topics. 
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Material used for talking about LGBTQ+ topics

22.3% Books 14.2% School books37.8% None, own knowledge 16.2% Organisations and Experts18.9% Websites
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König & König

Julian ist eine Meerjungfrau

Ich so, du so

Raffi und sein pinkes Tutu

Heinrich will brüten regenbogenfamilie.ch

Schweizer Radio- und Fernsehen

Pro Juventute

klarundeinfach.ch

Du bist du

GLL

S&X

Kulturplatz Ethik

Young World 1

 

Fig.6 Used Materials by Teachers



3.4.4 Further Online Survey Insights 

The survey included questions about how informed and interested 

participants are regarding LGBTQ+ topics. Participants could indicate their 

response on a scale of 1 to 5. Regarding how informed they are, the average 

rating is 3.7, which lies between “moderately informed” and “informed”. 

Regarding how interested participants are, the average rating is 3.9, which 

lies close to “interested” in the survey. However, these two averages must be 

critically understood since this evidence was a self-assessment from the 

participants. People usually tend to rank themselves at a higher level than 

they actually are, which is referred to as illusory superiority (Hoorens, 1993). 

These findings are therefore not heavily weighted into the overall findings of 

the online survey. 

Participants were also asked if they would like to receive more information 

about LGBTQ+ topics. If they indicated that they would, they were asked in 

what form. Among participants, 63.1% (161 teachers) indicated a wish for 

more information. Schoolbooks, children’s books and movies were the top 

three answers, followed by websites, a toolkit and a podcast. 
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3.4.5 Qualitative Online Survey Answers 

Participants were able to share their thoughts or comments at the end of the 

survey. Therefore, survey responses contributed not only quantitative data 

but also qualitative insights. These insights were sorted into three themes to 

gain an overview of what participants shared. The insights were clustered 

into teachers’ perceptions, topic importance and approach. Then, these 

clusters were further sorted into three primary school levels: first and 

second, third and fourth, and fifth and sixth grade (see appendix p.118 - 119). 

In the section “topic importance”, teachers from all primary school levels 

shared their opinion that the bachelor thesis topic is relevant and important. 

Figure 7 and Figure 8 reveal the following insights that emerged from 

teachers’ perceptions and approaches. 
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Evidence - Teachers’ Perceptions: 

Findings: 

Figure 7 reveals that teachers from all primary school levels have perceptions 

about the topic. The quotes include a variety of opinions when it comes to 

LGBTQ+ education in primary school and some refer to the general situation in 

todays society. The following findings are summaries from teachers’ 

perceptions quotes within the different primary school levels allocated to a 

matching research theme.  

 

I. First- and second-grade teachers are uncertain about how to thematise 

LGBTQ+ topics with their students. 

I. Fifth- and sixth-grade teachers acknowledge a lack of LGBTQ+ 

thematisation. 

III. Third- and fourth-grade teachers indicate that it is not the right time to 

discuss these topics because of the students’ age. 
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Teachers' 
perceptions

"Classes in school are often still very limited."

"...in my team many teachers are only slightly 
informed and i think there is a lot of insecurity."

"...is still not looked at enough these days."

"In my opinion, this is neglected..."

"...these topics are not yet well received in primary school."

"...many children do not give much thought 
to their gender or sexual orientation."

"...will only confuse them"

"The pupils absolutely need LGBTQ+ 
people who are role models in public."

"...is hardly an issue or the children usually approach 
these topics naturally and without prejudice."

"...the sexual orientation of people or sexuality 
in general is given far too high a priority."

"...conservative circles intervene immediately 
and wish that queer issues are not addressed."

"...seems to me to be more useful for a deeper 
discussion from the upper level onwards."

 "...help to improve the misunderstandings and 
negative attitudes that still exist in our society."

"I am simply not well informed myself and don't know how to 
approach the topic in a child- friendly way with my lower school."

 "Shocking how even small children use expressions such 
as: 'you are so gay' or 'you are retarded' inconsiderately."

"...important to take up the topic insofar as it suits the children."

"...very difficult, especially in certain 
cultures (Balkans, Eastern countries)."

 "...the topic can still be addressed in 1-2 years."

"Far too little is done for that!"

"I find it an indictment for “progressive Switzerland” 
that same- sex marriage is not recognised."

"If I were directly affected within the family, I would certainly deal more with this topic."

"...the subject is receiving a lot of attention at the moment. Yet it is a 
personal matter that doesn't really need to be anyone's business ?!"

"...there are still strong prejudices."

"It is unclear how the topic should be 
discussed more at our level (1st & 

2nd grade), as it is still very foreign."

"For 3rd / 4th students too early."

1./2. Grade

3./4. Grade

5./6. Grade

 

Fig.7 Teachers’ Perceptions



Evidence - Teachers’ Approach:


Findings: 

Some participants shared how they approach talking about queer topics as 

seen in Figure 8. Interestingly, most comments were made from first and 

second grade teachers. 

The following findings are summaries from teachers’ approach quotes within 

the different primary school levels allocated to a matching research theme. 

 
II. Thematisation must be closely related to the curriculum. 

IV. First- and second-grade teachers thematise the topic when it arises 

from students. 

IV. Discuss the topic in an open and interested way and convey that it is 

nothing negative. 
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Teachers' 
Approach

"A tolerant, clear attitude on the part of the teacher."

 "...talk about LGBTQ+ topics in an open and interested way."

"...needs to be covered by schools within the 
framework of LP21 (Lehrplan 21 - curriculum)."

"...close relation to the curriculum."

"...immediate discussion is important."

"Films or offers appropriate for the level would help."

"...should be discussed tolerantly 
at primary level if it arises."

"...convey that everyone is 
right exactly as they are."

"...educate children early on what LGBTQ+ is 
and that it is nothing negative."

"I read newspapers regularly and thus 
get enough information on the subject."

"...question and explain, for example, the term etc."

"...addressed when children bring it up."

"It's important to slowly introduce 
the children to this topic, but still 

with a clear stance that there is no 
place for discrimination."

"We start with the youngest with the 
topic 'Ich bin ich', which is also about 

personal development, strengths, 
weaknesses, preferences."

1./2. Grade

5./6. Grade

3./4. Grade

Fig.8 Teachers’ Approach



3.4.6 Discussion of Survey Findings 

The survey supported an aspect that emerged from the secondary research. 

Literature has suggested that educators commonly thematise LGBTQ+ topics 

with sex education or discrimination prevention. The survey confirmed this 

via the top two answers for why teachers discussed queer topics. In another 

area, several papers (DePalma & Jennett, 2010; Meyer EJ, 2010 as cited in 

Goodhand & Brown, 2016; Rondahl, 2010 as cited in Enson, 2015; Swanson & 

Gettinger, 2016) have suggested that teachers are not informed enough 

regarding queer topics. However, the survey did not fully support this 

perspective with only 23 teachers indicating that they are not informed 

enough. Again, this might be because the participants generally ranked 

themselves as being more informed than they are.  

Throughout almost all answers of the survey, the first- and second-grade 

category scored lower percentages, for example, in bullying prevention only 

18.8% are teachers from first and second grade. This is a low number 

compared to the 35.3% that are teachers from third and fourth grade or 

45.9% that are teachers from fifth and sixth grade. However, the number of 

responses from first- and second-grade teachers who participated in the 

survey were equally balanced with the number of submissions from third/

fourth- and fifth/sixth-grade teachers. Therefore, it can be interpreted that 

LGBTQ+ topics are generally not thematised in first and second grade, and 

this is why, overall, the numbers were lower for their answers. The exception 

is for the question of why teachers did not discuss LGBTQ+ topics, where the 

answer “students’ age” was highest among first- and second-grade teachers. 

Lastly, regarding the response of “student demand” in the category of 

teachers who have discussed LGBTQ+ topics, a more or less balanced 

percentage throughout the different primary school levels can be observed. 

Therefore, the interpretation is that students from all primary school levels 

are curious about the topics and actively ask their teachers about them. This 

is also reflected in the qualitative answers that the teachers provided. Many 

teachers from all primary school levels stated that they think the topic is very 

important and relevant. 
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3.5 Field Observation 

Primary research included field observations in two primary schools. Kumar 

(2013) states that “the method is a way to get acquainted with users in an 

unbiased fashion and frequently provides glimpses of non-obvious or 

surprising behaviour and insights about unmet needs”. Therefore, the field 

observation was to observe the teachers and the students in the classroom 

and greater understand their behaviours and needs. Two primary school 

classes were visited. The first class visited was at a sixth-grade level (Figure 

10) and the second class visited was a mix between first- and second-grade 

level (Figure 9). Both visits lasted 90 minutes.  

During the first observation, the students had two math lessons, and during 

the second observation, students had one art and one math lesson. 

Activities, environment, interactions, objects and users were observed 

(AEIOU framework by Robinson, Prokopoff, Cain, and Pokorny, 1991 as cited 

in Hanington & Martin, 2012). Furthermore, these observation elements were 

time stamped to better understand processes and practices (see appendix , 

p.120 - 123).  

The two field observations activated many impressions, but no direct 

evidence emerged regarding the research questions and research themes. 

However, the visits were crucial to gain an understanding of the overall 

primary school setting. For example, students prefer to learn about things 

playfully, and young students understand topics better when expressed 
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Fig.9 Field Observation 2

Fig.10 Field Observation 1



through analogies. Furthermore, in the second field observation, the thesis 

topic was presented to the teachers and students because they had already 

thematised rainbow families in the class. Additionally, there was a small 

exhibition from secondary school students in the hallway where LGBTQ+ 

terms were described and different LGBTQ+ flags presented. Overall, the 

school seemed very aware of the topic. Two teachers from this school were 

also part of a co-design scenario workshop (see scenario evidence, p.64). 

Findings allocated to overarching research themes:  

 

III. Students in first and second grade can learn about rainbow families. 

IV. Students can learn about topics in a playful manner. 

IV. Teachers can use analogies so that students understand the topic 

better. 

IV. Small exhibitions can help thematise LGBTQ+ topics. 
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4. Research Synthesis 

This chapter synthesises the findings gathered from the primary and 

secondary research. This includes the literature review, expert interviews, 

ethnographic interview, online survey and field observations. The synthesis is 

sorted according to the overarching themes of the primary research and 

includes tables with the emerged findings for each method. 

4.1 Theme I: Teachers’ Reluctance, Knowledge and Perceptions 
Regarding LGBTQ+ Topics 

The literature review and expert interviews have suggested that teachers are 

not informed enough and require more information. In the online survey, 

teachers self-assessed that they are informed about LGBTQ+ topics. 

However, as previously mentioned, the survey participants might have 

considered themselves more informed than they are based on illusory 

superiority. Nonetheless, the literature review, expert findings and online 

survey findings differentiate concerning how informed teachers are. Still, the 

aspect that they need more information was expressed by surveyed 

teachers. Even though teachers might be informed, they could fail to teach 

about queer topics because of a lack in confidence or authenticity, according 

to findings from the expert interviews. Lastly, teachers are responsible for 

sourcing information and materials about LGBTQ+ topics to thematise in 

class. However, teachers might not do this because of their perception that 

they do not have enough time and an already dense curriculum as expressed 

in the online survey. 
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4.1.1 Synthesis Summary Theme I 

• Teachers need more information about LGBTQ+ topics. 

• Teachers need to become more confident in teaching about queer topics. 

• Lack of time limits teachers from sourcing materials about LGBTQ+ topics. 

Findings

Expert Interviews Teachers need more information and school materials. 

There is an effort to improve training for new teachers on LGBTQ+ topics. 

Teachers must be more informed and gain the confidence to discuss LGBTQ+ topics. 

Teachers can be worried about teaching authentically regarding LGBTQ+ topics. 

It is the teachers’ responsibility to source information, experts and materials to discuss 
LGBTQ+ topics. 

Teachers must be able to source information about the topic.

Ethnographic 
Interview

-

Online Survey Teachers may perceive that they do not have enough time to address these topics. 

Some teachers are not informed enough. 

Fifth- and sixth-grade teachers discuss the topic more because of their interest compared 
to first- and second-grade teachers. 

First- and second-grade teachers are unsure how to thematise LGBTQ+ topics with their 
students. 

Fifth- and sixth-grade teachers acknowledge the lack of LGBTQ+ thematisation.

Field Observation -
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Table 2: Theme I Findings



4.2 Theme II: The Role of the Official Curriculum: Lehrplan 21 

Experts expressed that the curriculum is competencies oriented and not 

content oriented. Therefore, Lehrplan 21 offers space for interpretation for 

teachers because the competencies are broadly formulated. The educators 

must carry the intent to thematise LGBTQ+ topics with their students and 

actively source materials. Furthermore, some teachers indicated in the online 

survey that LGBTQ+ topics are not part of the curriculum. Overall, the 

thematisation of queer topics in primary school must be closely linked to the 

curriculum as expressed by one participant in the survey and in the literature. 



4.2.1 Synthesis Summary - Theme II 

• Teachers must proactively intend to thematise LGBTQ+ topics. 

• Educators may believe that LGBTQ+ topics are not part of the Lehrplan 21 

curriculum. 

• The thematisation of queer topics must be closely linked to the curriculum. 

Findings

Expert Interviews The Lehrplan 21 school curriculum offers space for interpretation and is very open. 

Because of the competencies-oriented curriculum, it is up to the teachers to actively 

choose content related to LGBTQ+ topics.

Ethnographic 
Interviews

-

Online Survey Some teachers think that LGBTQ+ topics are not part of the curriculum. 

Thematisation must be closely related to the curriculum.

Field Observation -
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Table 3: Theme II Findings



4.3 Theme III: Students’ Age as a Factor for LGBTQ+ 
Thematisation in Primary Schools 

Almost all interviewed experts emphasised that teaching about LGBTQ+ 

topics can start at a young age, for example, through children's books. 

Furthermore, primary school students in the ethnographic interview stated 

that LGBTQ+ terms arise in peer interactions, indicating that young students 

may be aware of the topic's existence. However, the online survey 

participants indicated that they do not thematise queer topics because of the 

students' age, even though the survey also suggested that students from all 

primary school levels have asked their teachers about queer topics. 

Additionally, the second school in the field observation reported successful 

lessons about rainbow families in both first and second grade. Lastly, the 

literature has highly suggested thematising LGBTQ+ topics early (DePalma & 

Jennett, 2010; Goodhand & Brown, 2016) so that students become familiar 

with them, preventing children from building deep-rooted prejudices (Klocke, 

2012). However, literature has also discussed many educators' 

misconception that LGBTQ+ topics are sexual topics (DePalma & Atkinson, 

2009; DePalma & Jennett, 2010; Goodhand & Brown, 2016). This 

misconception could be why participants of the online survey indicated that 

their students are too young. 
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4.3.1 Synthesis Summary Theme III 

• Teaching about LGBTQ+ topics can start at a young age. 

• Through “normalising” the thematisation of queer topics, it becomes familiar 

to students. 

• Educators can have the misconception that LGBTQ+ topics are sexual topics. 

Findings

Expert Interviews The topics can be addressed early. 

Diversity should be taught at any school level. 

Children explore their identity at a young age. 

Diversity can be taught at a young age. 

Thematisation needs to happen from early on.

Ethnographic 
Interviews

 LGBTQ+ terms arise in peer interactions.

Online Survey Teachers may perceive that their students are too young for LGBTQ+ topics. 

The topic is less thematised in first and second grade. 

Students in all six primary school levels have asked teachers about the topic. 

Third- and fourth-grade teachers indicate that it is not the right time to discuss these topics 

regarding students’ age.

Field Observation Students in first and second grade can learn about rainbow families.
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Table 4: Theme III Findings



4.4 Theme IV: Approaches for Discussing LGBTQ+ Topics in 
Primary Schools 

The literature review has revealed and the experts mentioned that LGBTQ+ 

topics could be naturally implemented into lessons. This way, children learn 

about it in context and not as something particular. Furthermore, the topics 

should be thematised in an interdisciplinary manner, for example, in music, 

history and art classes. However, the reality is that queer topics are mostly 

thematised with sex education classes and regarding bullying or discrimination. 

This finding has emerged from the literature review as well as through the 

ethnographic interview and the online survey. Furthermore, participants of the 

survey shared the material that they used for thematising LGBTQ+ topics. The 

materials include children’s books, schoolbooks, websites, organisations and 

experts. Additionally, analogies, exhibitions and playful material like games 

were used in the field observation. 
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4.4.1 Synthesis Summary - Theme IV 

• Queer topics should be naturally implemented into the overall primary school 

context. 

• Thematisation should occur in an interdisciplinary manner so that it is not 

limited to sex education teachings and discrimination against LGBTQ+ people. 

• Children’s books, schoolbooks, websites, organisations, experts, analogies, 

exhibitions and playful materials are used for thematising LGBTQ+ topics. 

Findings

Expert Interviews School material needs to be adapted to current society. 

LGBTQ+ topics should naturally flow into teachings, for example, via queer books. 

LGBTQ+ topics should be implemented in context. 

LGBTQ+ topics should naturally flow into teachings. 

The topic needs to be thematised in an interdisciplinary way.

Ethnographic 
Interview

Students hear about LGBTQ+ topics in sex education class. 

The teacher did not thematise the topic even though students are aware of it.

Online Survey Teachers mainly talk about LGBTQ+ topics in sex education class or regarding bullying 

prevention. 

Teachers mostly use their personal knowledge to discuss LGBTQ+ topics. 

Teachers use children's books to thematise LGBTQ+ topics. 

Teachers use websites to thematise LGBTQ+ topics. 

Teachers thematise LGBTQ+ topics with the help of organisations and experts. 

Teachers use schoolbooks to thematise LGBTQ+ topics. 

First- and second-grade teachers thematise the topic when it arises from students. 

Discuss the topic openly and interestingly and convey that it is not negative.

Field Observation Students can learn about topics in a playful way. 

Teachers can use analogies so that students understand the topic better. 

Small exhibitions can help thematise LGBTQ+ topics.
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4.5 Design Principles 

These design principles have been formulated via all of the synthesis 

summaries so that they are entirely based on research. Each one is briefly 

explained with an accompanying example to elaborate on the principle. The 

design principles form the basis towards creating an intervention. 

1. Informative – Information about LGBTQ+ topics is provided for teachers. 

Example: The intervention could include information about rainbow families 

for teachers with descriptions, stories, portraits and links to further 

resources.  

2. Swift – The intervention should be quick to access and implementable. 

Example: The teachers do not need to source information or materials. They 

can download/access the intervention whenever needed and start using it 

immediately. 

3. Encouraging – Teachers should be motivated to thematise queer topics, 

making them feel confident. 

Example: Include motivational prompts for teachers that explain how 

valuable their teaching is for their students and eventually society to clarify 

the value of thematising LGBTQ+ topics and its effects. 

4. Grounded – The intervention should be based on learning/competency 

objectives from the official curriculum. 

Example: Reference to the curriculum can be included in the intervention, 

such as the following: “This intervention covers the competency of NMG 7.1: 

1a. The pupils can describe everyday worlds (e.g. social environment, family 

organisation, life in the city, in the country) of children (e.g. in stories, films) 

and discover familiar and unfamiliar things in them.” 
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5. Educational – Young students need to be able to gain an understanding of 

LGBTQ+ topics. 

Example: The intervention could be a game that is easily understandable for 

children to learn about the topic. 

6. Enlightened – The intervention must enlighten educators to address any 

misconceptions about LGBTQ+ education. 

Example:  Misconceptions could be addressed with a fact-check sheet.  

7. Contextual – The intervention should be implementable in the context of 

primary school and not limited to sex education or addressing 

discrimination. 

Example: Same-sex couples or families could be introduced in the overall topic 

of family. 

8. Interdisciplinary – The topic is not only thematised for one school subject 

but as an overall topic that could be used when teaching any subject. 

Example: In music class, teachers could sing a song with students from an 

LGBTQ+ artist, while in history class, the historical events of a fight for 

equality could be addressed. 
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5. Intervention Development 
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5.1 Development Process 

For the intervention development, a human-centred approach has been 

exercised to tailor the intervention to users' needs as best as possible. The 

process was divided into three phases with four activities (see Figure 9, p.61). 

In the first phase, five teachers were invited to co-design workshops to 

discuss scenarios and ideate possible interventions. In the second phase, five 

teachers ideated and judged the concepts which emerged from phase one. 

The third and final phase was about ideating, editing and adjusting the final 

prototype, which emerged from phase two. Fifteen educators participated in 

this process, all of them being women. Furthermore, the participants are 

anonymised for this process report. The content and activities of each phase 

were generally flexible, meaning that after each workshop within the phase, 

minor elements were adjusted to improve the workshops. Lastly, ideation 

was part of every workshop to provide an opportunity for new findings or 

inputs to emerge.  

5.2 Ideation Questions 

• How can teachers be encouraged to address LGBTQ+ issues in primary 

education? 

• What do teachers need to address these issues? 

• How can teachers address these issues in an age-appropriate way in the 

classroom? 

Ideating LGBTQ+ topics may be complex for some participants because they try 

to be cautious about what they say. Therefore, the ideation questions were 

sometimes adjusted when participants struggled to answer. For example, they 

were instead asked what their process is when talking about butterflies in class. 

What do they need to be encouraged to address it and how do they prepare for 

the thematisation. Some participants were then more able to share their 

thoughts.
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Scenarios

Ideation

Concepts

Final Concept

Co- Design

Phase 3
Phase 2

Phase 1

Unterrichtseinheiten zu LGBTQ+ Themen

1. Unterrichtseinheit 2. Unterrichtseinheit 3. Unterrichtseinheit
Gleichgeschlechtliche

Liebe und Ehe
Queere Identitäten Regenbogenfamilien

Bücher:

Video Buch Review

Buch:Buch:

Video Buch ReviewVideo Buch Review

Fragen für SUS
Hintergrund Informationen LP
Wie sieht Realität aus?
Analogien für SUS
Spiele z.B. Memory für SUS

Fragen für SUS
Hintergrund Informationen LP
Wie sieht Realität aus?
Analogien für SUS
Spiele z.B. Memory für SUS

Fragen für SUS
Hintergrund Informationen LP
Wie sieht Realität aus?
Analogien für SUS
Spiele z.B. Memory für SUS

Unterrichtseinheiten für Lehrpersonen für jede Primarstufe.
Video Buch Review um Lehrpersonen zu zeigen wie Primarschüler*innen auf den Inhalt reagieren.
Fragen für Schüler*innen zur Thematik
Hintergrundinformationen für die Lehrperson
Spielerische Einheit

Buch Review von Primarschüler*innen über queere Kinderbücher

Lehrpersonen sehen ersten Eindruck/Reaktion 
von Schüler*innen über queer Materialen.
Anwendbar für eigene Schüler*innen.

Fragen für Schüler*innen
Hintergrundinformationen für LP's
Information über Autor der Bücher
Wo kann man die Bücher kaufen

Primarschule LGBTQ+ Roadmap für 
Lehrpersonen

1.Klass
e

2.Klass
e

3.Klass
e

4.Klass
e

5.Klass
e

6.Klass
e

Natur Mensch 
Gesellschaft

Religion und 
Ethik

Englisc
h

Spor
t

Mathemati
k

Bildnerisches 
Gestalten

Musi
k

Französisc
h

Deutsc
h

Ideen / Konzepte
Wie kann man Lehrpersonen dazu bewegen LGBTQ+ zu thematisieren in der Primarstufe?
Was brauchen Lehrpersonen, um diese Themen zu thematisieren?
Wie kann die Lehrperson die Themen altersgerecht im Unterricht thematisieren?

BilderbücherWeiterbildungen

Auf schulischer Basis aufgreigen
--> z.B. Schulhausplatz

SSA könnte sich mit dem Thema
auseinandersetzen/aufgreifen
--> Bewusstsein schaffen

Ziele für Schüler*innen
Aufbau nach Zielen

Bilder
Bücher
Videos
Handelnd = praktisch, erleben
Exkursion

Thema interdisziplinär

Fächer übergreifend Bildnerisches Gestalten

Wichtig dass sich LP's auf etwas beziehen können
z.B. Lehrplan

Szenario 1 Manuela’s Schüler*innen hören heute zum ersten Mal im Unterricht von verschiedenen 
Arten von Familien. Unter anderem erzählt Manuela auch von Regenbogenfamilien und 

dass Kinder zwei Mütter oder zwei Väter haben können.

Ahmed is verwirrt und sagt seiner Lehrerin Manuela, dass das harām sei.

Harām = arabisches Adjektiv, verflucht, fluchbeladen, verboten. Ähnlich wie “Tabu” in 
Deutsch. (Wikipedia)

Wie soll Manuela reagieren?
Was ist Manuela’s schulischer Auftrag?

Was für Materialien kann sie gebrauchen?

Szenario 2 Drei von Sebastian’s Schüler äussern sich gegen einen weiteren Schüler auf eine 
homophobe Art. Sebastian ist beschäftigt und ignoriert den Vorfall bewusst. Er denkt sich 

zudem dass die Schüler für dieses Thema noch zu jung sind.

Der beleidigte Schüler ist sehr traurig nach dem Vorfall und
hat keine Lust mehr die Schule zu besuchen, wenn er ständig gemobbt wird.

Wieso denkt sie Sebastian dass die Schüler zu jung sind?
Wie kann Sebastian das Thema bei seinen jungen Schüler*innen ansprechen?

Was kann Sebastian tun damit sein Schüler wieder gerne zur Schule geht?

hier 
schreiben

hier 
schreiben

hier 
schreiben

Ich ignoriere 

das...

Die Kinder sind 

noch zu jung für 

Szenario 3 Luzia hat Pausenaufsicht und bemerkt, dass ein
Junge sich gegenüber Mitschülerinnen homophob äussert.

Luzia hatte noch nie etwas mit dem Thema zu tun und ist überfordert.
Sie ignoriert die Situation, denn sie weiss nicht,

wie sie das Thema richtig angehen soll..

Wie sollte Luzia reagieren?
Was würde Luzia helfen, um in dieser Situation selbstbewusster zu sein?

Wie kann sich Luzia informieren?

Ich ignoriere das...

Ich bin zu wenig 

informiert über das 

Szenario 4 Für eine Aufgabe teilt Johanna ihre Schüler in zwei Gruppen auf.
Die zwei Gruppen werden an der Wandtafel aufgschrieben:

Mädchen vs. Jungen

Johanna's Schülerin Laura fühlt sich unwohl und weiss eigentlich nicht
so genau wo sie hingehört.

Was kann Johanna tun damit sich jede/r Schüler*in wohl fühlt?
Wie soll die Thematik diskutiert werden?

Wie kann sich Johanna informieren?

Hmm 
ich 

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

hier 
schreiben

Fig. 11 Intervention Development



5.3 Phase 1 - Scenarios 

5.3.1 Scenarios 

For the first phase, co-design workshops included scenarios and ideation. 

According to Kumar (2013), scenarios help to refine ideas and inspire 

ideation. Furthermore, this method was chosen to understand teachers’ 

needs in certain situations towards advantageously developing initial ideas to 

build concepts. The scenario topics are based on primary research. In this 

phase, three individual teachers and one pair of teachers participated in the 

workshops. The participants are referred to as scenario participant (SP) 1 

through 5.   

5.3.2 Scenario Example 

All scenarios included a short description of the situation, followed by three 

questions. The scenario also included a small visualisation besides the 

description for better understanding. The participants’ comments were written 

on post-its and placed in the different fields of the questions. Figure 12 shows 

the template of scenario 2 as an example. All original templates (in German) can 

be found in the appendix p.124 - 127.
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Fig. 12 Scenario 2 Template



5.3.3 Scenario Topics 

Scenario 1: The teacher thematises rainbow families in a lesson and a student 

reacts negatively. The student indicates that the topic is haram which is a 

religious term for forbidden or cursed (Wikipedia, 2021). 

Scenario 2: Three students bully a peer by saying that he is gay. However, the 

teacher does not react and thematise LGBTQ+ topics because he thinks the 

students are too young. He ignores the situation. 

Scenario 3: In the schoolyard, a student bullies two girls playing together and 

calls them lesbians. Their teacher hears this but ignores the situation because 

she does not thematise LGBTQ+ topics since she is not informed enough. 

Scenario 4: The teacher groups the class into boys and girls, and one student is 

confused because they do not know which group they belong to. 
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5.3.4 Scenario Evidence 

Table 6 presents the evidence allocated to each scenario as accessed from 

the scenario workshops. 



SP 1 and 2 SP 3 SP 4 SP 5

Scenario 1 Thematise discrimination in 
general. 

Use children’s books, 
schoolbooks or a memory 
game to address LGBTQ+ 

topics.

Spark a discussion about 
LGBTQ+ topics. 

Teach about queer topics in 
a self-evident way. 

Make connections between 
the topics. 

Use a game to thematise 
different family structures.

Ask student why he has this 
belief, accept it and try to 

objectively explain it. 

Thematise LGBTQ+ topics in 
relation to Swiss culture. 

Thematise it visually. 

(Skipped because of time 
constraints)

Scenario 2 React to homophobic 
behaviour immediately. 

Use children’s books to 
thematise LGBTQ+ topics. 

Create a safe space for the 
student.

As soon as a student 
mentions the topic, it is 

obviously relevant 
regardless of age. 

Do not accept homophobic 
language.

Teacher does not know how 
to thematise queer topics. 

Ask students why they use 
LGBTQ+ terms in a negative 

way. 

Schools must set rules. 

Create acceptance.

When students discuss it, 
then it should also be 

addressed. 

Explain meaning of the 
words that they are using. 

Thematise it in class with a 
children’s book. 

Discuss it generally and on 
a human basis.

Scenario 3 Google about queer topics. 

Use brochures to inform 
yourself. 

Ask your social 
environment. 

Address it and do not ignore 
it. 

Inform yourself by talking to 
other teachers. 

Information about queer 
topics is difficult to source.

Discuss it with colleagues to 
become informed. 

Bring in an external expert. 

Inform yourself on the 
internet. 

Contact LGBTQ+ 
organisations.

Actively address the topic 
as a teacher. 

Bring in a subject 
specialist. 

Watch documentaries. 

Use the internet to 
become informed.

Scenario 4 (Not yet part of workshop) (Skipped because of time 
constraints)

Avoid stereotyping students. 

Thematise the rainbow flag. 

Talk about transgender and 
non-binary topics because 

they are relevant to the 
class. 

Contact LGBTQ+ 
organisations, other 

teachers and the head of the 
school for information.

Explain it as an analogy. 

Use terms such as 
transgender. 

Use the internet, LGBTQ+ 
organisations and external 

people to become 
informed.

Ideation (Not yet part of workshop) SP 3 uses own sourced 
materials to thematise 

queer topics. 

Use analogies to discuss an 
LGBTQ+ topic. 

There is a need for a 
teaching unit.

Implement didactic 
processing in form of a 

teaching unit with 
curriculum competencies, 
preparations for students, 
tasks, background info and 

so on. 

Use visual prompts for 
support.

Thematise it in daily 
situations. 

Form a collection of 
teaching units with 
duration indications 

Address the topic in a 
playful manner. 

Implement facts about the 
topic.
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5.3.5 Scenario Findings 

For the preparation of the next phase, all the scenario evidence was 

summarised into these six findings (A.-F.). These findings are established as a 

base for creation in the next phase to ensure accurate outcomes matching the 

needs of the teachers. 

A. Use of children’s books to thematise LGBTQ+ topics 

B. Use of the internet to access information about queer topics 

C. Use of communication in example discussions for LGBTQ+ thematisation 

D. A teaching unit about LGBTQ+ topics  

E. Importance of visual prompts for student understanding 

F. Education about queer topics in a playful way  
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5.4 Phase 2 - Concepts  

5.4.1 Concepts 

In the second phase, three concepts based on findings from the first phase 

were presented to the participants. The concepts structures and designs were 

ideated and created by the author. Before the concepts were presented to the 

participants, they were asked the three ideation questions so that they could 

share their ideas and potentially contribute with further aspects for the 

intervention. Participants were then asked to evaluate the three concepts and 

provide feedback on what to improve or adjust. The concepts were not fully 

elaborated but still contained enough information so that the participants could 

understand them. Five teachers individually participated in the concept 

workshops. These participants are referred to as concept participant (CP) 1 

through 5. 
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5.4.2 C1: Primary School LGBTQ+ Roadmap 

The roadmap concept emerged from teachers indicating that they believe the 

students are too young to learn about LGBTQ+ topics. The roadmap showcases 

that these topics can be thematised at any primary school level. Furthermore, it 

is based on teachers wish for more material and teaching units about queer 

topics. Thus, if a first-grade teacher wants to thematise LGBTQ+ topics, they 

could access this roadmap and see that they could discuss rainbow families in 

first grade. Additionally, the roadmap elements would contain further 

information for the teachers and implementation possibilities for the 

classroom. This concept would therefore cover the problem of teachers not 

being informed about the topic. Figure 13 presents the visualisation of the 

concept with a big arrow indicating the roadmap and the different topics on all 

primary school levels. 
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5.4.3 C2: Online Video Book Club About Queer Stories 

The video book club concept emerged from many teachers stating that they 

love to use children’s books to thematise topics. Furthermore, teachers 

indicated that they wish for more material about LGBTQ+ topics, including 

children’s books, among other resources. The first instinct was to create a 

children’s book that addresses a queer topic. However, there are already many 

queer children’s books on the market (Dachverband Regenbogenfamilien, 2020) 

that address various LGBTQ+ topics. Therefore, the concept evolved into a 

bridge to introduce these queer children’s books to teachers. 

Additionally, the concept includes young students so that teachers may realise 

that discussing LGBTQ+ topics can happen at a young age. Teachers access 

these video book clubs via a video platform like YouTube or Vimeo and watch 

how primary school students read the books and answer questions. This video 

could then provide the teachers with an idea of how their students would react 

to the book so they can potentially decide whether to share it in their 

classroom. The video also includes background information about the 

bespoken topic so that the teacher feels more informed. Lastly, the video 

description includes information for the teacher to easily buy or access the 

book. Figure 14 shows the concept visualisation of a video mockup with two 

students reading a book. 
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Fig. 14 Concept 2 - Online Video Book Club



5.4.4 C3: Teaching Units about LGBTQ+ Topics 

The last concept is teaching units for educators. This concept emerged from 

participants expressing that a teaching unit would be helpful and reduce the 

barrier for teachers to thematise LGBTQ+ topics. Essentially, the concept would 

cover the problems of teachers perceiving that they have no time or teachers 

being uninformed about queer topics. The units could be accessed quickly and 

immediately implemented into the classes. Furthermore, the units include 

information for the teachers so that they feel more confident discussing the 

topic. The teaching units each have a queer children’s book as their basis and 

various activities formed around it. 

Additonally, this concept also includes the video book club to observe how their 

students might react to the book. Lastly, the concept includes three teaching 

units, each thematising a different queer topic. The topics are same-sex love 

and marriage, queer identities and rainbow families. Figure 15 presents the 

three teaching units’ topics with the different books. 
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Fig. 15 Concept 3 - Teaching Units about LGBTQ+ Topics



5.4.5 Evaluation of Concepts 

The concept participants (CP 1–5) evaluated the concepts and rated them on a 

scale of 1 to 6. Overall, the feedback was very positive, and the participants 

generally liked all the concepts. Table 7 summarises relevant evidence from the 

concept workshops and ideation. (Evaluation template, appendix p. 128) 



CP 1 CP 2 CP 3 CP 4 CP 5

Ideation Children’s books 

Thematise in an 
interdisciplinary way. 

Structure based on 
curriculum competency 

goals.

Didactic processing in 
form of a teaching unit 

Connect it to a story from 
a book. 

Connect to the 
curriculum. 

Provide playful access to 
topics.

Try to relate topics to 
students’ environment. 

Use stories and books to 
thematise topics. 

Provide an anchor point 
for teachers.

Present topic as 
“normal”. 

Talk about it in an 
integrative way. 

Access a teaching unit 
that is useable without 
the teachers having to 

create their own 
material.

Need for school material 

Work with pictures. 

Work with children’s 
books. 

Ensure sensitisation in 
language and behaviour 
among students relating 

to the topic.

Concept 1 “It’s good to see what and 
when something can be 

thematised.” 

“Sparks ideas.” 

Grade: 5.0

“I think it is good.” 

“The structure is logical 
and makes sense.” 

“Could be used as a basis 
framework, and teachers 

could adjust topics to 
their needs.” 

Grade: 6.0

“It’s great because it is 
structured.” 

“Not thematise 
everything at once.” 

“Good to see what’s 
relevant on what level.” 

Grade: 6.0

“Great to integrate it 
naturally such as a book 

in English lessons.” 

“I think it’s a very good 
concept.” 

“One or two specific 
teaching units would be 

great and then the 
roadmap as an 

inspiration for more 
topics.” 

Grade: 5.0

“It’s a cool concept, but 
most teachers think that 
they do not have enough 
time and therefore this 

might be too dense.” 

“Good ideas on how to 
‘normalise’ the topics.” 

Grade: 4.0

Concept 2 “For sure helpful so the 
teacher knows more or 

less how it will be 
perceived.” 

“Good if there is 
background information.” 

Grade: 4.0

“Looks very cool.” 

“Would reduce 
inhibitions to talk about 

these topics.” 

Grade: 6.0

“Not all students react 
the same to certain 

topics.” 

“I think as a teacher I 
would need to be 

prepared that my class 
reacts differently.” 

Grade: 3.0

“It’s great to see a range 
of different books.” 

“Interesting to see what 
books could be used with 

students.” 

Grade: 5.0

“Reflects teaching needs, 
meaning that I can see 
how I could use it with 

my students.” 

“Provides confidence to 
teachers because they 

see how students could 
react.” 

“Very innovative.” 

Grade: 5.0

Concept 3 “Planned teaching units 
are always liked.” 

“Framework of ideas is 
great.” 

“I like that games are 
included.” 

“Duration indication is 
very important.” 

“Background information 
is great so that the 
teacher feels more 

secure.” 

“It’s awesome to have a 
book included which can 

also be shown to the 
students.” 

Grade: 6.0

“This concept feels the 
closest to me.” 

“The book is a starting 
point and then the topic 

could be further 
thematised.” 

“Stories do spark an 
emotional reaction in 

students and therefore 
are more interesting to 

them and they can build 
a connection to the 

topic.” 

Grade: 6.0

“This would be the most 
useful for me.” 

“Saves time for teachers 
which is always great.” 

“Background information 
provides security for the 

teachers.” 

“Books are great for the 
lower primary school 

levels.” 

Grade: 5.0

“Students love to 
discover topics in a 

playful way.” 

“I think students - 
especially in a lower 

primary school level - 
also need visuals.” 

“Its important for 
teachers to know the 

duration of the activities 
for time management.” 

“What is the social form? 
How can I as a teacher 

discuss it? With the whole 
class or small groups?” 

Grade: 4.0 

“Teachers love teaching 
unit and don't have to 
reinvent the wheel.” 

“Meets the needs of the 
teachers” 

“Connection to the 
curriculum would provide 

teachers with security.” 

“Playful way of discussing 
terms.” 

“I think it is very cool to 
find access to the topic 
with help of a book and 
inclusion of activities for 
the teachers to choose 

from.” 

Grade: 6.0
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5.4.6 Concept Evaluation Findings 

For the preparation of the next phase, all the concept feedback was 

summarised into these six findings (G.-L.). These findings are established as a 

base for creation in the next phase to ensure accurate outcomes matching the 

needs of the teachers. 

G. Concept 3 has the highest average rating with a 5.3 grade. 

H. Teachers prefer a teaching unit as an intervention. 

I. Teachers like the use of children’s books. 

J. The intervention needs to include background information for teachers. 

K. Teachers can teach about topics in a playful manner using games. 

L. The intervention can be connected to the Lehrplan 21 curriculum. 

5.4.7 Concept Selection 

As the findings from both the first and second phases suggest (A.-L.), Concept 3 

is the most suitable intervention. Therefore, Concept 3 was chosen as the way 

to proceed to the next and final third phase.   
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5.5 Phase 3 – Final Concept 

5.5.1 Final Concept 

The final concept of the intervention development is the teaching unit. All 

participants of the co-design sessions shared their ideas and input on what this 

teaching unit should include (see p. 65 & 72, A.- L.). Furthermore, eight design 

principles were created based on primary and secondary research (see p. 

57-58). Therefore, the final concept has a solid framework and criteria for 

development. It was decided to develop one teaching unit on same-sex love and 

marriage instead of three teaching units as stated in Concept 3. I decided to 

prioritise quality over quantity regarding the teaching unit and adjust the 

workload to the scope of this bachelor thesis.  

Furthermore, the basis for this teaching unit is the book King & King by Linda de 

Haan and Stern Nijland, published in 2000. The book humorously thematises 

same-sex love and marriage and has an age recommendation of four years old 

and above. The story is about a prince who needs to get married; therefore, his 

mother, the queen, invites princesses from all over the world. The prince does 

not like any of them until princess Madeleine appears with her brother, Prince 

Lee. However, he does not fall in love with the princess but with her brother, 

Prince Lee. The story ends with a marriage and the couple becoming king and 

king. 

Lastly, Phase 3 is divided into three draft workshops where participants 

provided feedback on the draft and shared ideas for additional elements. These 

workshops also included a brief ideation session before the draft reveals as in 

the previous phases. A group of three, a group of two and one individual 

teacher participated who are referred to as DP (Draft participant) 1-5. 
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5.5.2 First Draft Workshop 

The first draft of the teaching unit was not fully elaborated on before the start 

of the workshop so that the teachers could to some degree develop the unit 

themselves (Co-Design). The starting unit included a framework with 10 pages 

of information and activities: 

• Table of content 

• Book presentation 

• Introduction to students 

• Discussion with students 

• Creativity 

• Game 

• Background information for the teacher 
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5.5.3 Evidence Feedback 1 

DP 1, DP 2, DP 3

Ideation Teaching unit reduces the hurdle of independently creating 
content. 

Establish use of children’s books. 

“Normalise” the topic and integrate it into other topics, for 
example, friendship. 

Use a game to thematise it.

Book presentation Add a book content page. 

Relation to the children’s book already covers many topics; 
students can more easily develop empathy and establish their own 
opinions. 

Which primary school level is addressed?

Introduction Possibly ask students how one falls in love. 

Thematise through different steps, that is, split up the introduction 
part into two parts so that it becomes more feasible for students 
and so they do not become overwhelmed. 

Ask students one of the following questions: How should the 
princess who the prince chooses be? or How should the future 
partner be? Focus on personalities and characteristics instead of 
gender.

Discussion Provide follow-up question to students: “And why?” 

Make analogies. 

Set communication rules.

Creativity No comments

Game Conduct a memory game about characteristics. 

Game: Nobody’s perfect.  
Describe terms and the one who describes it correctly wins. 

Potentially add role play or theatre production to activities.

Background information Include roadmap from Concept 1 to showcase how further topics 
could be discussed. 

Explain LGBTQ+ terms and topics.
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5.5.4 Second Draft Workshop 

The feedback from the first workshop was applied, and the second draft was 

developed as follows: the introduction was formed as two parts, “creativity” 

became “drawing” and the game was chosen as a memory game. Additionally, a 

PowerPoint with a quiz was added. Moreover, it was decided to focus the 

teaching unit on the first and second-grade primary school level. The teaching 

unit includes 12 pages with the following structure of information and activities: 

• Table of contents 

• Instructions for the use the teaching unit 

• Book presentation and content 

• Introduction 1 

• Introduction 2 

• Discussion 

• Drawing 

• Memory game 

• PowerPoint with a quiz 

• Background information for the teacher 
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5.5.5 Evidence Feedback 2 

DP 4

Ideation Reduce gender-stereotypical roles. 
Use books. 
Role play. 
Use a plushie puppet as a lead figure to thematise the topics. 
Use art to thematise.

Book presentation and content No comments

Introduction 1 Use the curiosity of the students. 

Introduction 2 No comments

Discussion This could also be a philosophical conversation. 

Teacher can position themselves as a contact person. 

Match thematisation to children’s lifeworld

Drawing Students could add drawings of pets.

Memory game Showcase that these topics are “normal”

PowerPoint with a quiz Having the overarching theme of love or liking someone helps the 
students feel involved.

Background information Inform parents about the lessons before they occur.
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5.5.6 Third Draft Workshop 

The feedback from the second workshop was applied, and the third draft was 

developed. The overall structure remained the same. This workshop was 

conducted with a participant who was already part of the scenario workshop. 

Therefore, this participant will be referred to as SP4/DP5. The teaching unit still 

included 12 pages with the following structure of information and activities: 

• Table of contents 

• Instructions for the use of the teaching unit 

• Book presentation and content 

• Introduction 1 

• Introduction 2 

• Discussion 

• Drawing 

• Memory game 

• PowerPoint with a quiz 

• Background information for the teacher 
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Ideation (This participant already had an ideation session in the scenario workshop.)

Book presentation and content No comments

Introduction 1 Teacher should show the pictures of the book to the children. 

Questions could be discussed as a “think, pair, share” concept so that every student 
can express their opinions and ideas.   
1. Think = Give students time to think about it. 
2. Pair = Discuss it with a peer or a group of peers. 
3. Share = Share with the whole class. 

At the end of the session, students should recap in their own words what happened 
in the story. 

Teacher can promote and excite students about the sequel in the next session.

Introduction 2 Before proceeding with the story, students should recap what has happened. When 
the story ends, a second recap happens so all students fully understand the story 
and the teacher knows that they have followed along.

Drawing Use drawing to give the students the opportunity to recap the story internally. 

It is ideal to follow up after Introduction 2.

Discussion Change the position of the discussion activity in the teaching unit to follow the 
drawing activity. 

How is the discussion conducted? In groups? Whole class? 

Think/pair/share. 

Add “and why?” to the discussion questions. 

Swap the word “love” to “couple” so students know that it is a romantic relationship. 

Convey message that people can love whoever they want. 

Close the activity with a conclusion: “What do you take away from this?” 

Discussion could be linked to the memory game.

Memory game Add “cut out” and “laminate” to preparation instructions. 

Students could draw their own memory game, and then they could get even more 
emotionally attached because they created it themselves. 

Another version could be that students have to match pictures to terms so LGBTQ+ 
terms could be easily introduced as being part of other terms.

PowerPoint with a quiz This could be used as a starting point of thematisation. 

The word “quiz” may not be the right wording because it is not about being right or 
wrong regarding who you love. 

Use less text and more pictures. 

Provide an open data file so that teachers could adjust it to their needs. 

Relate to the lifeworld of students. 

Use a notes field in PowerPoint to provide comments for the teachers.

Background information Elaborate on exactly why this book has been chosen.
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5.5.8 Final Adjustments 

Most of the feedback from the third draft workshop was adapted and the 

teaching unit was adjusted and finalised. Some co-design participants offered to 

look at the final version of the teaching unit once it is completed. Therefore, the 

final version was sent to them and they all reacted positively: 

“That looks super cool and I like that you have implemented the think-pair-share 

method” - Scenario and draft participant 4/5 

“I love the illustrations; they motivate me to look at it and you can tell that you 

have invested much time.” - Draft participant 4 

“Congratulations! Great that you developed something like that” - Draft 

participant 1 

“That looks super cool! I will be using that in my class for sure!” - Scenario 

participant 1 
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6. Final Intervention 

6.1 Teaching Unit Structure 

The teaching unit evolved throughout the draft workshops and some elements 

were added or deleted to improve the overall structure. The final teaching unit 

includes ten chapters, including the appendix. After the introduction, a variety 

of activities are presented that teachers could use in their classrooms to talk 

about LGBTQ+ topics. At the end of the teaching unit, there is some background 

information and helpful sources for the teachers. Lastly, the appendix is full of 

content that can be printed out or viewed digitally. This is the structure of the 

teaching unit intervention with a total of 23 pages (see Figures 17-23, full 

teaching unit in appendix, p.129 - 148): 

 

• Table of contents 

• Instructions 

• Information about the book King & King 

• Introduction 1 

• Introduction 2 

• Discussion 

• Drawing 

• Memory game 

• PowerPoint 

• Information for Teacher 1 

• Information for Teacher 2 

• Appendix 

6.2 Teaching Unit Content 

The teaching unit content aims to be encouraging and motivating for educators. 

The variety of activities should cover preferences that the teachers might have 

in teaching, like thematising the topic with a game rather than discussing or 

preferring to discuss instead of using art and drawing. Furthermore, the 

activities are all different and do not repeat information. Therefore, students 

may learn something new with each activity. Lastly, the teaching unit does not 

limit educators and leaves the space for their teaching style so everything in the 

unit can be easily adjusted and additions can be made.  
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6.3 Teaching Unit Design 

The teaching unit is designed to be clear and easily understandable. 

Additionally, each activity page is structured very similar so that teachers know 

where to look for what information. For example, if they want to know how 

much time a specific activity takes, they can always see it in the upper half of 

the page in the duration section. The pages all include colourful visual prompts 

so that teachers feel interested in discovering and exploring the different pages 

of the teaching unit. The elements used by students, like the memory, are 

designed to be playful. Twenty-four fun and colourful characters were designed 

so that young students are happy to use the memory game and maybe add one 

character to their favourites. The main characters from the book King & King  

(Linda De Haan & Stern Nijland, 2000) were designed so that the teaching unit 

connects with the book. Additionally, the two kings are on the cover page of the 

teaching unit as Figure 17 shows. Lastly, some characters are used in the 

PowerPoint presentation, where they receive names and short stories. 

Tim Meier LGBTQ+ Education 83

Fig. 17 Teaching Unit Cover Page



Tim Meier LGBTQ+ Education 84

Fig. 18 Teaching Unit 1
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Fig. 23 Teaching Unit 6
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7. Intervention Evaluation 

The teaching intervention is evaluated based on the established design 

principles from research. Table 11 discusses the design principles and evaluates 

the teaching unit whether it fulfils the principles or not. The intervention is then 

further evaluated on societal value, risk analysis and economic viability. 

7.1 Fulfilment of Design Principles 
 

Design Principle Intervention: Teaching Unit

1. Informative Fulfilled – The intervention provides information for the teachers in the form 
of background information about the topic in the teaching unit.

2. Swift Fulfilled – The teaching unit provides teachers with a complete package of 
information and activities to choose from. Therefore, teachers do not have to 
source or develop materials themselves. Additionally, the teaching unit will 
be available online so that educators can quickly access it for implementation 
(see implementation roadmap p.93).

3. Encouraging Somewhat fulfilled – The intervention includes many aspects that could 
motivate teachers and make them feel confident about thematising LGBTQ+ 
topics. However, each teacher is different and becomes motivated/confident 
due to different aspects. Therefore, it is not 100% ensured that every teacher 
would be motivated and confident using this teaching unit.  

4. Grounded Fulfilled – Throughout the activities of the teaching unit, there are remarks 
on what competency is covered from the Lehrplan 21 curriculum.

5. Educational Somewhat fulfilled – The content of the teaching unit is set to provide 
ample information for students and to help the teacher educate their 
students. However, it is still up to the teachers to use the teaching unit and 
implement it.

6. Enlightened Fulfilled – The additional information that the teachers access in the 
teaching unit fulfils this design principle. Furthermore, this teaching unit 
could enlighten the teachers (e.g., educators can realise that their students 
are not too young to learn about the topic).

7. Contextual Fulfilled – The teaching unit activities neither thematise sex education nor 
discrimination. The topics are developed to be as contextual as possible (e.g., 
by implementing it into the overall topic of love or friendship).

8. Interdisciplinary Somewhat fulfilled – The teaching unit includes the “drawing” activity, which 
combines art class with the overall topic. However, there could be more 
possibilities for implementing it into, for example, a math or history class.
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7.2 Value Creation 

7.2.1 Social Value 

The teaching unit creates social value by introducing and "normalising" LGBTQ+ 

topics for children. The intervention promotes acceptance of diversity, which is 

very important in today's society. Furthermore, it sensitises educators about the 

topic and creates awareness regarding the importance of the thematisation. 

Using the teaching unit signals to the students that they are good the way they 

are and can potentially prevent homophobia and prejudices. Additionally, 

students may tell their family about the teaching unit, and parents may thus 

inform themselves on the topic. 

7.2.2 Economic Value 

The core of the teaching unit is a queer children’s book. If teachers want to work 

with the teaching unit, they must purchase the book. Therefore, this leads to 

more queer children’s book sales or in this particular case more sales of the 

book King & King. Furthermore, if students really like the book, they might ask 

their family to purchase it as well, which would further increase sales of the 

book. Some children’s book authors may jump on that train and start publishing 

more of these books. This would further raise awareness on LGBTQ+ topics and 

(beyond economic value) would create social value as well. When students leave 

their schools with an inclusive mindset, they might use this within the 

organisation where they later work. This mindset could lead to a positive work 

climate, which eventually raises effectiveness and efficiency in the 

organisation’s processes.  

7.3 Risk Analysis 

7.3.1 Attitudes and Beliefs 

The teaching unit could potentially not be used because it does not comply with 

the teacher’s attitude or beliefs. Furthermore, several media outlets have 

reported that many students at pedagogical schools are part of free churches. 

Member of free churches are often very religious, and religious bias could 

influence their teachings (Benini, 2009; Lütscher, 2009). These religious 

educators could consequently be a barrier to the teaching unit. This risk could 

be addressed by making the teaching unit mandatory so that the teachings are 

more or less ensured. 
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7.3.2 Parents 

Parents may intervene in what is taught in the classroom if they do not favour 

queer topics. This intervening could place pressure on the teacher, who then 

might stop using the teaching unit. In this situation, it is essential to listen to the 

parents so that they feel heard. The teachers need to establish parents’ trust 

and communicate what is talked about in the teaching unit. Parents may then 

gain a better understanding and will stop intervening.  


7.3.3 School Staff 

When the online teacher survey was distributed, some school staff are unhappy 

about LGBTQ+ topics being thematised. In this particular instance, resistance 

came from a head of a primary school. Therefore, it would be challenging to 

implement this teaching unit at this particular school. Moreover, it can be 

assumed that more schools would react negatively in this regard. Like the other 

ones, this risk is not easy to solve; it is also questionable whether there is a 

solution for that problem. Again, the government or local authorities would 

need to introduce the teaching unit as a mandatory element that needs to be 

addressed in the curriculum. 

7.4 Economic Viability 

Considering that the teaching unit is an online product, its distribution is fast, 

easy and cost-effective. However, if teachers decide to print out the teaching 

unit and use it as a physical copy, the unit's overall cost increases. Furthermore, 

the teaching unit includes a memory game that can be printed and laminated. If 

a large number of teachers do this, the ecological footprint of the teaching unit 

will grow in size. The teaching unit would then not be as sustainable anymore. 

Overall, the benefits of the intervention outweigh the costs of the intervention.  
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7.5 Limitations 

The teaching unit has been developed with a human-centred approach and 

teachers took part in the intervention development process (Co-Design). 

Therefore, the intervention covers the needs and practices of teachers very 

well. However, as a next step, the teaching unit would need to be actively used 

in the classrooms to test it with the students too.  

All teachers are welcomed to use the teaching unit if they want, regardless of 

being a secondary or primary school teacher. However, the book, content and 

design of the teaching unit are more targeted towards first and second-grade 

students. 

Throughout the process of this bachelor thesis, all groups of the LGBTQ+ 

community have been focused on. However, the teaching unit mainly addresses 

the "L" and the "G" in LGBTQ+, which stands for lesbian and gay. Other teaching 

units could thematise other elements of the LGBTQ+ community as well, like it 

was planned in Concept 3 (see p.70).  
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8. Implementation    

8.1 Implementation Roadmap 

The following roadmap plan (Figure 24) was created to discover and explore 

possibilities for the teaching unit in the future. The roadmap is divided into four 

time-related sections which present the different actions and opportunities for 

the intervention. 


8.1.1 Current Reality 

The teaching unit will soon be available after publication on my website. The 

webpage will include a short description of the bachelor thesis and the ability to 

download the teaching unit. Furthermore, the webpage will include keywords 

(e.g., “LGBTQ+ teaching unit”, “LGBTQ+ education”, “LGBTQ+ Lehrplan 21” and 

so on) so that Google can link searchers to my website. Furthermore, the 

webpage also works as a reference when people ask about the outcomes of my 

bachelor thesis. 

8.1.2 Short-Term Aims 

After completing the bachelor thesis module, the teaching unit will be actively 

distributed to everyone involved in the process. This includes experts, survey 

participants and co-design participants. Some feedback may return, with which 

the teaching unit may be adjusted accordingly. Further accessibility platforms 

for teachers could be explored so that educators find the teaching unit when 

they need it.  

8.1.3 Mid-Term Aims 

Ideally, teachers start using the teaching unit in their classrooms. Furthermore, 

they might share it with their colleagues or other teachers whom they know. 
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Fig. 24 Implementation Roadmap



With an increase in users of the unit, I may receive feedback, with which I may 

further adjust the teaching unit. Moreover, I could actively ask teachers for 

feedback or even visit classes that currently use the teaching unit. When the 

intervention is successful in practice, I could seek funding possibilities to create 

additional teaching units and contact local education authorities or other 

organisations for financial support.  


8.1.4 Long-Term Aims 

When local authorities or organisations observe the project's potential and fund 

it, more teaching units with other queer topics could be developed. Therefore, 

the teachers would have more choices of how to thematise the topics, which 

could be introduced for all school levels. 
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9. Conclusion 
 


Children and young adults spend most of their time in schools to learn about 
subjects and build relationships. Furthermore, teachers prepare students for 
their professional future and help them for their academic success. To mirror 
today's society, teachers should establish a diverse classroom, promoting 
acceptance and tolerance. Nevertheless, students use LGBTQ+ terms as curse 
words and often do not know the impact of their language. This behaviour is 
not limited to the secondary school level but also prevails at the primary school 
level, as evidenced in research. Therefore, teachers are responsible for raising 
awareness of LGBTQ+ topics so that students grow up with an open, tolerant 
and accepting mindset.  

However, compared to international projects in Switzerland, there is little done 
for LGBTQ+ education, especially at the primary school level. Additionally, 
literature review and primary research showcased that teachers do not talk 
about these topics because of the students' age, lack of time and not being 
informed enough. Moreover, if they talk about it mostly with sex education or 
discrimination prevention. It is crucial to talk about queer topics actively and not 
silence them to become familiar with it and understand that it is nothing 
negative. 

The co-design workshops provided findings on how a teacher can overcome the 
barriers of not talking about LGBTQ+ topics. It emerged that there is a need for 
school material that can explicitly be used in a primary school setting. 
Participants further indicated that they like talking about topics with children's 
books so that their students get more invested and that learning playfully is 
preferred. However, participants stated that they often do not have enough 
time to source all of this information and create a unit to implement into their 
classes. Therefore, they all expressed the need for a completed teaching unit 
that could be easily implemented and provides information. 

The developed intervention is a teaching unit with different activities to choose 
from. Additionally, it provides teachers with information about the topics to feel 
more confident to talk about them. Moreover, the teaching unit about same-sex 
love and marriage aims to raise awareness in teachers and students and 
familiarise them with the topic. It is easily downloadable and free of charge so 
that teachers can access it without any problems. Furthermore, the teaching 
unit is designed to be implementable with not many resources needed. All of 
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these factors should motivate and encourage teachers to use the teaching unit 
in their classrooms. 

As mentioned above, teachers are responsible for raising awareness about 
LGBTQ+ topics. However, students are also influenced by what they know and 
learn from their families. Therefore, it is not given that raising awareness in 
school will entirely impact the student's mindset and attitude towards queer 
topics. Further research could explore the family dynamics regarding what their 
children learn in school or how they adapt to it. Moreover, research could 
examine parents' involvement in the school process of raising awareness about 
LGBTQ+ topics, whether the involvement is harmful or beneficial. 

Finally, the author aimed to create the first steps towards a more inclusive 
primary school process and raise awareness that teaching about diversity and 
acceptance can never start too early. If educators join this journey by changing 
their behaviour and actively talk about LGBTQ+ topics, future generations will 
become more aware and accepting. 
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B. Problem Area Map
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C. Stakeholder Map



System Map Description  

The system map shows the school's main area and its participants: teachers, 

students, family. Furthermore, the area is influenced by society and institutions 

such as LGBTQ+ organisations, media, religion and the government. The 

information in the boxes are facts except when the arrows or the boxes are 

dotted. This indicates that these are not facts and not based on science or 

research, but more on believes and political interests.  

All the information on the system map is generally related to LGBTQ+ topics. 

For example, "Stereotyping" in the "Media" area means that LGBTQ+ people are 

usually stereotyped in media. This system map is not complete and is a work in 

progress since the different areas are vast and complex (e.g., the government 

area does not just include conservative parties).  

Problem/Challenge Area Description  

The problem/challenge area map visualises the focus on teachers connected to 

the pedagogical school, students and their family. The teacher is divided into a 

personal and professional section which is connected in the middle. 

Furthermore, this map is a more focused version of the System Map, meaning 

that the system connections and stakeholders are relevant for this map. This 

problem/challenge area map is not complete and is a work in progress.  

Stakeholder Network  

This visualisation presents the interconnections between the stakeholders and 

who they are. Additionally, some stakeholders are named in the boxes to get an 

overview of who is involved in the matter.  
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LGBTQ+ Organisation Expert 1  

The interviewee is a president of an LGBTQ+ organisation that visits the school. 

With their expertise about LGBTQ+ topics in a school environment, they 

provided much information about it. Different topics emerged throughout the 

interview, such as heteronormativity in the school environment, bullying, the 

teacher's role, and their knowledge regarding LGBTQ+ topics. Overall, the 

interview covered many topics that are highly relevant for this thesis topic.  

LGBTQ+ Organisation Expert 2  

The second interviewee was from an LGBTQ+ organisation that visits school as 

well. Like LGBTQ+ Organisation Expert 1, this expert is very active in the 

LGBTQ+ community and is a member of several organisations. This interview's 

findings were similar to the LGBTQ+ Organisation Expert 1, with a few additions 

such as the importance of students getting to know LGBTQ+ people in person 

and how it can change their perception of the LGBTQ+ community. 

  

Pedagogical School Expert 1  

This expert is in charge of the sex education classes for educators. Therefore, 

the interview resulted in many findings regarding what and how much 

information future teachers receive. Additionally, the interviewee is an expert in 

the psychology development of children and the topic of gender. Information 

about these topics as part of the interview as well. The Pedagogical School 

Expert 1 expressed the importance of teaching LGBTQ+ topics in context and 

adjust school material accordingly. Lastly, the expert stated that there is no 

problem with teaching LGBTQ+ topics to young children.  

Pedagogical School Expert 2  

This interviewee was an expert in diversity. Throughout the interview, they 

repeatedly talked about a pluralistic society and how it should be mirrored in a 

school environment. Interestingly, the expert expressed that the pedagogical 

school tutors are not as diverse as the students. Interestingly, just like 

Pedagogical School Expert 1, this interviewee stated that educators do not need 

to know everything and can source competencies from elsewhere (talking about 

LGBTQ+ organisations). Furthermore, the expert indicated that children's books 

could present diverse topics to younger children.  
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Discrimination, privilege and the process of "othering" was introduced, which 

the expert had much information and was passionate to tell me about it.  

LGBTQ+ Expert  

The final expert that was interviewed is a researcher in queer topics with a 

focus on homosexual men. They talked about details of a paper they had 

published and a forthcoming paper for their PhD. that relates to it. Overall, this 

expert was very knowledgeable about the LGBTQ+ community. Even though 

they are not a teacher or work in a school setting, they had much information 

about LGBTQ+ topics in schools. In this interview, just like in others, they 

expressed the importance of disrupting the heteronormative school system and 

teach about LGBTQ+ topics from a young age. However, the interviewee also 

introduced masculinity, how it affects teenagers and how it correlates to 

homophobic behaviour. Lastly, the expert explained the difference between 

being homophobic and being homo-negative and how a positive attitude 

towards LGBTQ+ topics or people could differ from their behaviour.  

Primary School Students 3rd and 6th Grade  

The interviewees were twelve and nine years old and gave many insights into 

how their peers and themselves behave in school. Explicit questions were asked 

about LGBTQ+ terms and they did not stop to answer. Overall, the interview 

indicated that these young children are pretty informed and know many 

LGBTQ+ topics. They also talked about bullying and how the words gay and 

lesbian are used negatively. Lastly, the students were presented with a gay 

children's book that features two princes instead of a princess and a prince. 

They entirely fell into the trap that the book presents and were biased that the 

prince would marry the princess and not her brother, the prince.  
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F. Online Survey Form
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G. Online Survey Data
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H. Field Observation Notes
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I. Scenario Templates (including all answers)
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